RIVERSIDE COMMUNITY COLLEGE DISTRICT
Board of Trustees — Regular Meeting -
Board of Trustees Planning and Operations Committee, Teaching and Learning Committee,
Resources Committee, Governance Committee, Facilities Committee
April 6, 2010 - 6:00 p.m. — Board Room AD122,
O. W. Noble Administration Building, Riverside City College

AGENDA
CALL TO ORDER

Pledge of Allegiance

Anyone who wishes to make a presentation to the Board on an agenda item is requested to please fill out a
“REQUEST TO ADDRESS THE BOARD OF TRUSTEES?” card, available from the Public Affairs Officer.
However, the Board Chairperson will invite comments on specific agenda items during the meeting before final
votes are taken. Please make sure that the Secretary of the Board has the correct spelling of your name and address
to maintain proper records. Comments should be limited to five (5) minutes or less.

Anyone who requires a disability-related modification or accommodation in order to participate in this meeting
should contact the Chancellor’s Office at (951) 222-8801 as far in advance of the meeting as possible.

Any public record relating to an open session agenda item that is distributed within 72 hours prior to the meeting is

available for public inspection at the RCCD District Chancellor’s Office, Suite 210, 1533 Spruce Street, Riverside,
California, 92507.

l. Comments from the Public

1. Chancellor’s Reports

A. Communications
- Chancellor will share general information to the Board of Trustees, including federal,
state, and local interests and District information.
Information Only

II. Board Committee Reports

A. Planning and Operations Committee

1.  Riverside Community College District Student Equity Plan
- Committee to review the Student Equity Plan to be submitted to the California
Community College Chancellor’s Office.
Recommended Action: To be Determined

2. Final Project Proposal Design Services Agreements
- Committee to review the final project design services agreements for the Center for
Health and Wellness at the Moreno Valley College and the Cosmetology Building at
Riverside City College.
Recommended Action: To be Determined



Moreno Valley Science Laboratories Remodel Project (Phase 11 and Secondary
Effects)

- Committee to review Phase Il of the Science Laboratories Remodel project at the
Moreno Valley College, and the request to use the remaining allocated funds from
Phase | of the project for Phase 1l — Secondary Effects, using the previously allocated
District Measure “C” funds.

Recommended Action: To be Determined

District Reorganization
- Committee to review the proposed District re-organization.
Information Only

Teaching and Learning Committee

1.

Service Learning Program

- Committee to receive information on the District-wide service learning program being
developed.

Information Only

Sabbatical Leave Report
- Committee to receive a sabbatical leave report from 2008-2009.
Information Only

Honors Program at Riverside Community College District
- Committee to receive an update on the Honors Program.
Information Only

Substantive Change Proposal to ACCJC from Norco College for Compliance with
ACCJC Distance Education Policy

- Committee to receive information about this change proposal required by the
ACCJC.

Recommended Action: To be Determined

Resources Committee

1.

Proposed Child Center Changes and Fees

- Committee to receive information regarding proposed changes to the District’s
Child Care Centers and associated fees.

Recommended Action: To be Determined

Governance Committee

1.

Revised and New Board Policies — First Reading

- Committee to review Board Policies 4225, 6340, 6600 and 7240 that are being present
to the Board for first reading.

Recommended Action: To be Determined



VI.

E. Facilities Committee

1.

Quadrangle Modernization Project

- Committee to review errors and omissions for the project and the refund offered by the
architect to the District.

Information Only

Consulting Services for the Office of Facilities Planning, Design and Construction

- Committee to consider an amendment for supplemental services and to cover staffing
shortages.

Recommended Action: To be Determined

Norco Student Support Center

- Committee to consider an amendment with River City Testing for additional services of
unanticipated work.

Recommended Action: To be Determined

Wheelock Gymnasium, Seismic Retrofit Project

- Committee to consider a lease agreement with VBS Leasing for an interim facility
during the construction of the project.

Recommended Action: To be Determined

Riverside Aquatics Complex

- Committee to consider the Change Order and contingency amount for the project with
Crew, Inc.

Recommended Action: To be Determined

Business from Board Members

Closed Session

- Pursuant to Government Code Section 54956.8, conference with real property negotiator;
properties known as APN 215-032-006, APN 297-200-003, APN 117-191-014, and APN 217-
150-002; Agency Negotiator: Chancellor Gray.

Recommended Action: To be Determined

- Pursuant to Government Code Section 54957, public employee discipline/dismissal/release.
Recommended Action: To be Determined

Adjournment



RIVERSIDE COMMUNITY COLLEGE DISTRICT
PLANNING AND OPERATIONS COMMITTEE

Report No.:  11I-A-1 Date: April 20, 2010
Subject: Riverside Community College District Student Equity Plan

Background: In order to promote student success for all students, the governing board of each
community college district is required to maintain a student equity plan which includes specific
student equity information for each college in the district (Title 5, 854220). As per Riverside
Community College District’s Administrative Policy (AP) 5300, and Board Policy (BP) 5300,
following approval by the Board of Trustees, the District’s plan will be filed with the California
Community Colleges State Chancellor’s Office.

Teams of administrators, faculty and staff from each campus contributed to the development of
the College Student Equity Plans for Moreno Valley, Norco and Riverside City College. These
plans have been combined to form the District’s Student Equity Plan, which will replace the
existing plan approved by the Board of Trustees on January 25, 2005. As required by Title 5,
RCCD’s plan analyzes state, local and campus data to determine the effectiveness of each
campus in addressing the required five student success measures for specific populations of
students. The plan also delineates goals and activities for the development and implementation
of programs, services and interventions to address significant gaps in these success measures for
specific populations of students.

Recommended Action: It is recommended that the Board of Trustees approve the Student Equity
Plan for submission to the California Community College Chancellor’s Office.

Gregory W. Gray
Chancellor

Prepared by: Ray Maghroori
Vice Chancellor, Academic Affairs

Kristina Kauffman
Associate Vice Chancellor, Institutional Effectiveness

Debbie DiThomas
Associate Vice Chancellor, Student Services and Operations
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DISTRICT OVERVIEW

The 2010 Riverside Community College District Student Equity Plan is a document that
represents a significant milestone in the college’s history. For the first time each individual
college in the Riverside Community College District has examined, analyzed and created action
plans to be responsive to their constituents and their communities. The individual college plans
are presented in the three sections of this document.

The previous Student Equity plan, written in 2005, was a district effort created by a team of
administrators, faculty members, and staff representing all campuses within the District and
attempting to understand and respond to the changing demographics of the student population.
Toward that end, the resulting document was written with a larger perspective in mind and did
not specifically address the different needs of each individual campus. The present student
equity report process was focused at each of the colleges and personnel from each site were
responsible for that college’s product.

The student equity reports are intended to follow guideline set by the California Community
Colleges Chancellor’s Office. Each report addresses five areas: Access, Successful Course
Completion, ESL and Basic Skills Improvement, Awards and Certificates and Transfer. Every
reasonable effort was made to provide information to the colleges that is reflective of their
students. However, in some cases, this was not possible. At the time of this report’s writing,
Moreno Valley and Norco Colleges had not yet received their full college accreditation.
Therefore, while some of the indicators can be easily reported at the college/campus level, others
could only be reported at the district level. Specifically, since the Chancellor’s Office only
counts awards, certificates and transfers to accredited colleges, these counts could only be
presented at the district level.

To summarize these findings, a single, very clear trend is demonstrated by the performance data:
on most measures of success, Asian and White students tended to be more successful than
African-American and Hispanic students. When this trend is placed within the larger context of
Hispanic students steadily increasing their share of the college student population, these two
findings underscore an unavoidable implication: since Hispanic students continue to be the single
ethnic group whose representation is proportionately increasing, and, since they are among the
least successful ethnic groups, without clear strategies to address these forces, the overall success
of the district (on both direct and indirect success measures) will increasingly be severely
negatively affected.



Backup I11-A-1
April 20, 2010
Page 7 of 145

Additionally, student equity plans are intended to examine, analyze and address access and
performance discrepancies by students’ gender and disability status. Generally, female students
were more successful than male students and disabled students were less successful than non-
disabled students. (In the areas of access for these groups, the district had a greater proportion of
both female and disabled students, than was found in our service area.)

While Title 5, Section 54220 mandates the creation and implementation of student equity plans
in the California Community Colleges, it does not set requirements for currency of the
documents. In order to meet our ethical responsibility to our community and continue to be
responsive to the changing demography of the area we serve, the Riverside Community College
District Student Equity Team set a goal to update these plans at a minimum of every five years.

Riverside Community College District serves one of the most ethnically diverse communities in
the nation. With that distinction comes the responsibility to provide training and education that
is needed by our constituents. Without an educated workforce the success of the region is in
jeopardy and as the data in these plans will demonstrate, the trend of increasing ethnic diversity
shows no signs of stopping, much less of changing direction. Consequently, these student equity
plans contain snapshots of where the district (and its colleges) has been, indicators of where we
presently are, and maps to guide our way as we negotiate through the currents of social,
economic and political change.
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EXECUTIVE SUMMARY

The drafting of this Student Equity Plan comes at a critical time for Moreno Valley College of
Riverside Community College District. The District has finalized a shift from a one college,
multi-campus institution to a three-college system, with the process completed in January 2010
when Moreno Valley College was awarded initial institutional accreditation by the Western
Association of Schools and Colleges (WSAC) through the Accrediting Commission for
Community and Junior Colleges (ACCJC). At the time of the last submission of a Student
Equity Plan in 2005, RCCD identified equity access as a primary goal. Discrepancies in student
ethnicity were alleviated as evidenced by the increased numbers of traditional under-represented
student population reported in 2005. However, the inclusion of Ben Clark Training Center
(BCTC) with Moreno Valley College has influenced the proportion of student populations at
Moreno Valley College (MVC). The College must continue to implement programs and services
to increase the diversity to better reflect the service community. These programs and services
must not only increase diversity, but must increase the success rates of students (i.e. course
completion, GPA, degree and certificate attainment, etc.) The College will build on its success in
acquiring grant funding for these purposes (see Budget section).

Recent research demonstrates that Hispanic, African American, and Native American students
consistently score in the lowest levels in success measures such as course completion, retention,
and goal achievement. The Native American student population is only 1% of the entire student
population of Moreno Valley College. Accordingly, we have included them in our success
efforts, but have not singled them out because of their small numbers.

The Hispanic student needs continue to be addressed by Moreno Valley College on several
fronts. The College has a vibrant Puente Program, developed to address student success,
retention, and transfer through exposure to curriculum seeded in Hispanic culture and heritage.

In addition, Moreno Valley College has been awarded three Title V grants and administration,
faculty, and staff work diligently to ensure the successful implementation of these grant activities
on campus and other academic institutions.

Programs, curricula, and interventions to address the special needs of the African-American
student are needed, as evidenced by the success measures reported in 2005 and 2009, indicating
that African-Americans have consistently scored in the lowest percentiles. Toward this end the
Student Equity Task Force, responsible for oversight of the implementation of all Plan activities,
was established at Moreno Valley College, and, in turn, a “African-American Student Task
Force” with student membership.
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MAJOR RESEARCH FINDINGS

Several key research findings shaped the Student Equity Plan, tracked between 2005 and 2009 as
presented below.

o Ethnically, the student population of Moreno Valley College mirrors the service area for
Hispanic and Native American students. While African-American students make up
only 9% of the service area, these students make up 14% of the district population. To a
smaller extent the same overrepresentation is seen for Asian/Pacific Islander and other
students. The only ethnic group that is underrepresented in the student population is
White students.

e While all ethnic groups experienced a fluctuation in the course completion measure, the
placement of ratings relative to other ethnic groups remained static. Overall, White
students had the highest rates of course completion and African-American students had
the lowest levels of course completion rates (59.5%). These relative placements stayed
constant, although the gap between these extremes increased from 13% to 22.7%.

o For transfer courses only, White, Asian, Filipino, and Hispanic students showed
improvement evidenced by a rise in percentage points from 76% to 78%, with African-
American students showing a decrease from 65% to 60.4%.

e The lowest large ethnic group reporting course completion in all courses was African
American (59.5 % in 2009, from 57.8% in 2005).

o White and Asian students were more successful in the nontransferable level of English
composition (86% and 91%, respectively) than were Hispanic and African American
students (82% and 76%). The percentages of students who successfully passed through
the entire English sequence was much lower (White 39%; African-American 36%; and
Hispanic 40%).

e Asian, Hispanic, and White students passed the nontransferable math courses at similar
rates, 84%, 81%, and 83%, respectively. The percentage of students who successfully
passed through the sequence passed at a much lower rate (Asian 48%, Hispanic 40%,
White 40%, African American 33% and Native American 25%).

e There was not much variance in the success rates of students in the highest reading
course, with all larger groups in the 60 percent range. However, when these students
persisted to the transferable level English course, all groups passed by 77% or higher
except African-American students (whose pass rate was 70%).

e The groups with the least success in completing English college level courses were
African-Americans. Of African-American students attempting basic reading courses
76% passed and of the 76%, 57% attempted college-level English courses. 36% of those
passed in comparison to 39% of White students, 40% of Hispanic students, 53% of
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Asian students, and 30% of Native American (this last group had only 38% attempting
college-level courses in comparison to 54-65% of the other groups attempting college-
level courses).

White students received disproportionately more awards and certificates than Hispanic
and African-American students, who received disproportionately fewer awards when
using this equity measure (—4.0% and —1.5%, respectively).

Differences existed for transfers to four-year institutions with Asian students
transferring at 18%, while White and African-American students transferred at about
10%, and Hispanic students transferred at 6%.

Asian and White students were more successful on the transfer prepared measure
compared to Hispanic and African-American students.
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To ensure effective implementation of the following activities, a “Student Equity Task Force,”
consisting of representation from administration, faculty, staff, and students, was formed and
charged with oversight of the implementation of this Student Equity Plan according to the

following timeline:
Timeline: Task
In consultation with Academic Senate formulate task force.

Task Force reviews Student Equity Plan

Develop implementation strategies and timeline for activities.

Provide oversight of Plan activities

Provide Updates and Reports to interested parties (Academic
Senate, Community Members, President’s Cabinet, Board of
Trustees, etc.)

Review and reinvigorate Task Force membership

Campus hires Outcomes Assessment Specialist

Assess data and update Student Equity Plan

Submit Plan to Board of Trustees, and to the California
Community College Chancellor’s Office

STUDENT SUCCESS INDICATOR FOR ACCESS

GOAL 1:

Date
Spring 2005
Spring 2005
Spring 2005
Fall 2005 - present

Fall 2005 — present

Spring 2009
Summer 2009
Fall 2009

Spring 2010

Increase diversity to better reflect the service community in public service training programs (i.e.
fire technology and administration of justice), emergency medical service training programs, the

dental hygiene program, and the physician assistant program.

ACTIVITIES:

o InFall 2010, Office of the Dean at BCTC will coordinate diversity strategies with public
service agency representatives to promote diversity in the recruitment and hiring of

under-represented populations.
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e The Emergency Medical Services (EMS), Dental Hygiene (DH), and Physician Assistant
(PA) Programs will develop presentations for community outreach events that target
African-American and Hispanic populations.

STUDENT SUCCESS INDICATOR FOR COURSE COMPLETION

GOAL 2:
By Fall 2014, increase the successful course completion rate for African-American students by

5%.

ACTIVITIES:

e In Fall 2010, establish counseling sessions that meets on a scheduled basis to address
academic issues for African-American students. (African-American Student Success
Task Force)

e In Fall 2010, develop a mentorship program for African-American male students.
(African-American Student Success Task Force)

e In Fall 2010, the African-American Student Success Task Force will develop learning
communities (i.e. English/Reading, African-American History/American-Literature) that
will promote African-American student success.

e In Fall 2010, the African-American Student Success Task Force will design a program in
which African-American students will complete educational plan, participate in study
skill workshops and basic skill workshops, and financial planning workshops.

STUDENT SUCCESS INDICATOR FOR ESL AND BASIC SKILLS COMPLETION

GOAL 3.1:
By Fall 2014, increase the number of Hispanic ESL students who enroll in ESL courses by 5%.

ACTIVITIES:
e InFall 2010, develop a more accurate instrument (to include a reading comprehensive
component) and appropriate placement procedures for ESL students. (ESL/reading
faculty)

e In Spring 2011, develop a computerized Placement Test for ESL (PTESL) students to
improve accessibility for taking the placement test. (ESL/reading faculty)

e Promote ESL courses on the Moreno Valley College website and during college
orientations. (Student Services/ESL faculty)
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GOAL 3.2

By Spring 2013, there will be a 5% increase in persistence and successful completion of an
associated degree English course by Hispanic students who progress through the ESL course
sequence.

ACTIVITIES:
e In Fall 2011, develop learning communities by combining ESL courses with other
disciplines (i.e. ESL/Early Childhood) to promote student persistence. (i.e. ESL/ECS
faculty)

e In Spring 2010, utilize supplemental instruction to promote student persistence and
success in ESL courses.

e In Summer 2010, initiate Jumpstart program for English courses.

e In Spring 2011, develop modular and compressed curriculum to address the specific
needs of the ESL students. (ESL faculty)

GOAL 3.3:

By Spring 2012 there will be a 5% increase in number of African-American, Hispanic, and
Native American students who began with basic skill English courses and subsequently
successfully completed college level English.

ACTIVITIES:

o InFall 2010, evaluate effectiveness of existing linked courses (i.e. Geography/ reading 83
and English 50/reading 83) to determine if students enrolled in these learning
communities completed a college-level English course at a higher success rate than
students who did not enroll in the linked courses. (Institutional Research, reading Faculty,
English faculty).

o English and reading faculty will meet in Spring 2011 to develop two interventions for
student success based on data analyzed from the research on linked courses.

o Utilize the existing early alert system to provide appropriate services to at risk students.

e In Summer 2010, begin Jumpstart English program (English Faculty)

¢ InFall 2010, develop thematic courses to increase interest of ethnically diverse students
in the courses to improve student persistence and outcome. (English faculty)

GOAL 3.4:

By Spring 2014, there will be a 5% increase in persistence and success rates of African-
American and Native American students who take basic skills entry-level reading courses and
successfully complete college level English.

ACTIVITIES:

e InFall 2010, provide a forum for reading faculty and Student Services personnel to
cooperate in developing interventions in response to ACCUPLACER results and the
needs of the African-American, and Native American reading student population.
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o In Fall 2010, determine the success rates of African-American and Native American
students testing into basic skills entry-level reading classes who do not take subsequent
reading courses and do not attempt a college English course. Compare those rates to the
success rates of reading students who take the subsequent basic skills reading courses and
college English course.(Institutional Research)

e In Spring 2011, use the results of the research to develop two appropriate interventions as
determined by counselors and reading faculty.

GOAL 3.5:
By Spring 2014 there will be 5% increase in persistence and success rates of African-
American, Hispanic, and Native American students through basic skills entry-level
mathematic courses to college-level mathematics courses.

ACTIVITIES:

o Develop more learning communities combining basic skills entry-level mathematic
courses with other disciplines to increase the number of student taking transfer-level
mathematic courses. (Faculty)

o InFall 2010, evaluate effectiveness of an existing linked course (Guidance 43/Math 63)
for persistence and student success. Compare outcome to the persistence and success of
student not enrolled in the linked courses. (Institutional Research/basic skills faculty)

e In Spring 2010, utilize supplemental instruction for Math 52 to increase student
persistence and success rate.

e In Summer 2010, the math department will initiate a Jumpstart program for Math.

e Continue math lab services to students to meet remediation needs.

STUDENT SUCCESS INDICATOR FOR DEGREE AND CERTIFICATE COMPLETION

GOAL 4.1:
By Spring 2013, increase proportional degree and certificate attainment by ethnic sub-groups
relative to their enrollment numbers.

ACTIVITIES:

e In Fall 2010, identify programs or components within existing programs that have
demonstrated success among achieving sub-groups as well students in underrepresented
sub-groups and mimic those characteristics to develop an institutional program based on
best practices. (Student Equity Committee)

e In 2010-2011, the Student Equity Committee will develop a task force to explore
institutional barriers that impede equitable degree and certification attainment.
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STUDENT SUCCESS INDICATOR FOR TRANSFER

GOAL5.1:
By 2015 there will be a 5% increase in the number of Hispanic and African-American students
who are transfer-prepared.

By 2014, increase the percentage of Hispanic and African-American students who transfer to 4-
year institutions.

ACTIVITIES:

e InFall 2010, increase the number of African-American and Hispanic students
participating in current successful learning communities and other transfer activities at
the college (i.e. Transfer Center workshops).

e InFall 2010, develop workshops or other interventions to encourage students who
complete developmental requirements in ESL, reading, English and math courses, to
enroll in transferable level English and Math courses the following semester.

e Fall 2010, initiate counseling and advisement to students who completed basic skills
requirements in English and math, but did not successful pass transferable level English
or Math courses the following semester. (Institutional Research /Counseling)
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ALLOCATION OF RESOURCES

Moreno Valley College will continue to demonstrate support for student equity, through,
continued funding for Puente, the Renaissance Scholars Program, Outreach, etc., as well as
support an aggressive approach to grand funding.

Recent grant-funded allocations at the College, awarded or under submission, are as follows:
Title V — HSI Moreno Valley, 10/01/03 — 9/03/09, $2,171,373, U.S. Department of Education:
To improve the success of Hispanic, at-risk and low income students through an integrated
approach involving instruction, student services, and learning support services.

Nuview Bridge Early College High School, 7/01/04 — 6/30-10, $400,000, Bill and Melinda Gates
Foundation through the FCCC: To establish Nuview Bridge High School as an ECHS.

Title V =HSI Coop Program with UCR and Norco Campus, 10/0106 — 9/30/11, $3,436,818, U.S.
Department of Education: To refine, expand, integrate, and institutionalize a series of pilot
projects to address the academic needs of students, especially Hispanics and low income, first
generation students; to create a Center for Faculty and Professional Development to increase
student learning and success; and to create a process to identify and support increased humbers
of students, especially low income and Hispanic students, to seek careers in community college
teaching.

CTE (Career Technical Education) Equipment for Nursing and Allied Health Programs (with
Riverside City College), 4/01/08 — 9/30/09, $154,000, CCC Chancellor’s Office: To provide high
tech, state-of-the art technology equipment needed to meet current nurse training needs.

Teeth Are Us, 7/01/08 — 6/30/10, $128,655, California Department of Health Services: To
provide dental disease prevention to area elementary schools.

College Cost Reduction and Access Act (CCRAA) Project Success (2-year), 1/01/09 — 12/31/10,
$495,000, CCC Chancellor’s Office: To reduce the shortage of qualified allied health workers
(certified nursing assistant, medical assistant, speech pathology assistant) in Southern California
by hiring additional faculty and purchasing up-to-date equipment.

Song Brown Physician Assistant Training Program, 7/01/09 — 6/30/09, $107,000, Office of
Statewide Health Planning and Development (OSHPD): Continued support for a full-time
faculty member to assist with the educational training of PA students, specifically the
remediation efforts of the program.
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Middle College High School, 7/01/09 - 6/30/11, $36,769, CCCC Chancellor’s Office: To sustain
implemented program for at-risk students from Moreno Valley USD and Val Verde USD to take
college courses to satisfy requirements for both college credit and high school diploma.

Economic Stimulus Program Funds for Phase 11, Allied Health Program Expansion, 7/14/09 —
6/30/11, $400,000, CCC Chancellor’s Office: To allow for the hiring of additional faculty and
the purchase of up-to-date equipment to support pharmacy technician, clinical laboratory
technician, dental assisting, dental hygiene, and medical records and health information systems
programs, in order to increase enrollment and produces qualified workers for competitive job
market.

HRSA Health Care and Other Facilities Congressionally-Directed Award, 11/01/09 — 10/31/09,
$329,670, Health Resources and Services Administration: To purchase equipment for dental
hygiene, dental assisting, physician assistant, pharmacy technician, clinical laboratory technician,
and biotechnology technician programs.

Riverside Community Health Foundation — Expanding Access to Dental Care and Education,
2009 — 2011, $200,000, Riverside County Community Health Foundation: To purchase dental
hygiene equipment.

Disciplines and departments will research the relationships between the entry-level basic skills
competencies of our students and the skills required for success in vocational and baccalaureate
transfer courses.

Projects funded by the Basic Skills Committee, in coordination with discipline program review,
collect and analyze data. With the addition of the outcomes assessment specialist project and
programmatic outcomes data will be more systematically disseminated for informed discussion
and eventual integration into scheduling and curriculum development.

Professional development initiatives begun at the Basic Skills Retreat held in spring 2007 will be
continued. The campus faculty development coordinator will promote professional development
activities that target the utilization of best practices in teaching students with basic skills
deficiencies. The Basic Skills Committee meets monthly and pursues an active and participatory
agenda, with outcomes such as the establishment of interdisciplinary learning communities,
program and curriculum planning and development, student assessment, academic advisement
and counseling support, conference attendance, the acquisition of instructional materials and
equipment, and institutional research projects. The “Back-to-College” flex day activity for
academic personnel held in late August 2009 championed the theme of basic skills and provided
a forum for faculty reports. In late October 2009, a second Basic Skills Retreat was held.
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RESEARCH SUMMARY

Responses to inquiries on the Student Equity Plan of Moreno Valley College use both the
California Chancellor’s Office Management Information System (MIS) files as well as locally
created MIS files. This report is a data driven document created for the purpose of assessing
Moreno Valley College responsiveness and receptivity to diversity using five student success
indicators. To measure the ESL and Basic Skills Progress, we implemented the methodology
used by the Partnership for Excellence, sorting the findings by ethnic group. For degree and
certificate completion by ethnicity, we used locally created MIS files. Transfer is measured
using the federally mandated Student Right to Know dataset, in its expanded format. (This
dataset tracks first-time freshmen through three years and measures the degree to which they
transfer or attain a degree or certificate.) While the locally derived measures have inherent in
them caveats that compromise some of the accuracy of the findings, we have found them useful
when making inter-group comparisons examining proportions. Additionally, these measures
tended to reinforce findings from similar and prior research, including RCCD’s “Diversity
Scorecard Project.” In cases where locally derived data were used, every effort was made to
secure data that had been reported elsewhere (i.e., the California Chancellor’s Office MIS
submissions and the Student Right to Know Data) to ensure comparability.
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COLLEGE-BASED RESEARCH

ACCESS. The percentage of each population group that is enrolled compared to the
percentage of each group in the adult population within the community served.

Using the data provided by the Chancellor’s Office, the following charts were
constructed. Included are locally derived counts of student groups to indicate more
recent measures of student access. To determine the RCCD service area, the counts
include the populations of the cities of Riverside, Norco, Corona, and Moreno Valley,
where RCCD’s campuses reside. (A separate service area for the Moreno Valley Campus
has not been determined.) Although RCCD serves a population that reaches into Orange,
Los Angeles and San Bernardino counties, it is reasonable to expect that the majority of
the students attending Moreno Valley College will likely reside in one of these cities.
The tables will provide access information form Fall 2002 to Fall 2008 inclusive of
demographics by race/ethnicity, gender and disability status.

Enrollment by Race/Ethnicity 2002-2008 Moreno Valley College

dterm 2008

Ethnic Data 2002 2003 2004 2005 2006 2007  2008| Service Area
White Moreno Valley Students 2,485 2,168 2,040 1,914 3,189 2,997 3,342 341,865
Moreno Valley Percent 32.9% 31.8% 29.9% 28.1% 33.9% 31.6% 30.5% 37.2%

African American Moreno Valley Students 1,523 1,282 1,272 1,217 1,304 1,337 1,570 82,250
Moreno Valley Percent 20.2% 18.8% 18.6% 17.8% 13.9% 14.1% 14.3% 8.9%

Hispanic Moreno Valley Students 2,522 2,415 2,456 2,603 3,539 3,737 4,360 385,939
Moreno Valley Percent 33.4% 354% 36.0% 38.2% 37.7% 39.5% 39.8% 42.0%

Asian / Pacific Islander |Moreno Valley Students 610 603 693 666 755 748 826 78,707
Moreno Valley Percent 8.1% 8.8% 10.1% 9.8% 8.0% 7.9% 7.5% 8.6%

Native Am / Alaska Nat |Moreno Valley Students 55 49 27 30 66 58 64 5,023
Moreno Valley Percent 0.7% 0.7% 0.4% 0.4% 0.7% 0.6% 0.6% 0.5%

Other / Unknown Moreno Valley Students 347 301 341 390 541 593 800 25,482
Moreno Valley Percent 4.6% 44%  5.0% 5.7% 5.8% 6.3% 7.3% 2.8%

Total Moreno Valley Students 7542 6818 6,829 6,820 9,394 9,470 10,962 919,266
Total Moreno Valley Percent 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0%

Table 1. Ethnic representation of Moreno Valley College student population relative to the
percentage of each group in the community population from 2002-2008.

DATA ANALYSIS

Ethnically, Moreno Valley’s two largest student ethnic populations, White and Hispanic
students, are slightly underrepresented relative to the Moreno Valley service area. However,
Moreno Valley College’s trend of the Hispanic population proportions increasing as the White
population decreases reflects the changes in the service area. While African American students
make up only 9% of the service area, these students make up 14% of the Moreno Valley
population. This population group has been increasing although the percentage of students has
been decreasing. Asian/Pacific Islander and Native American students are represented in
proportions roughly equal to their service area counterparts. (The proportion of “Other /
Unknown” is higher for RCC than for the service area, but it is most likely due to the data
collection, which has fewer inclusive ethnic categories than the United States census.)
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Gender Population Distribution 2002-2008 Moreno Valley College

dterm 2008
Gender Data 2002 2003 2004 2005 2006 2007 2008| Service Area
Female Moreno Valley Students 4,796 4,423 4,373 4380 4,882 4,947 5715 460,789
Moreno Valley Percent 63.6% 64.9% 64.0% 64.2% 52.0% 52.2% 52.1% 50.1%
Male Moreno Valley Students 2,743 2,379 2,442 2,406 4,481 4,477 5,159 458,477
Moreno Valley Percent 36.4% 34.9% 35.8% 353% 47.7% 47.3% 47.1% 49.9%

Declined to State Moreno Valley Students 3 16 14 34 31 46 88

Moreno Valley Percent 0.0% 0.2%  0.2% 0.5% 0.3% 0.5% 0.8%
Total Moreno Valley Students 7,542 6,818 6,829 6,820 9,394 9,470 10,962 919,266
Total Moreno Valley Percent 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0%

Table 2. Distribution of Gender population at Moreno Valley College

DATA ANALYSIS
The gender distribution of students at Moreno Valley College is slightly higher for women than
men. This trend has been consistent for at least the previous decade. For the most recent data
(Fall 2008) the proportion of women is only 2% higher than that of the service area. This is
mostly owing to the Ben Clark Training Center (BCTC), which is largely male, and was counted

with Moreno Valley starting in 2006.

Access at BCTC is nontraditional; students are enrolled into public service programs (i.e.,
criminal justice, fire technology) through recruitment processes involving localized hiring
through public agencies. Therefore, this student population does not gain access by means of the
same open access policy as the traditional community college student at Moreno Valley College.
The inclusion of BCTC (starting 2006) has influenced the proportion of student populations at
Moreno Valley College. To demonstrate the influence of BCTC data, the data was segregated to
compare the populations of the Campus (MVC) and the Ben Clark Training Center (BCTC).

Access Fall 2008

Moreno Valley Moreno Valley Moreno Valley
Campus Ben Clark Training College College
White Alone 2,029 24%| 1,248 51% 3,277 30% 449,487 38%
African Am 1,407 17% 163 7% 1,570 14% 98,896 8%
Hispanic 3,632 43% 689 28% 4,321 40% 507,872 43%
Asian 724 9% 95 4% 819 8% 86,609 7%
Native American 40 0% 24 1% 64 1% 6,780 1%
Other 562 7% 232 9% 794 7% 31,980 3%
Grand Total 8,394 100%] 2,451 100% 10,845 100%] 1,181,624 100%
Moreno Valley Moreno Valley Moreno Valley
Campus Ben Clark Training College College
Female 5,241 62% 463 19% 5,704 53% 597,536 51%
Male 3,095 37%] 1,959 80% 5,054 47% 584,088 49%
Undeclared 58 1% 29 1% 87 1%
Grand Total 8,394 100%] 2,451 100% 10,845 100%| 1,181,624 100%

Table 3. Access data segregating Moreno Valley Campus from Ben Clark Training Center.

DATA ANALYSIS
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Ethnically, Moreno Valley Campus Hispanic student population reflects the service population
for Hispanic students. However, at BCTC the Hispanic student population (28%) is highly
underrepresented. The white student population (24%) at the Moreno Valley Campus is
considerably underrepresented; conversely, at BCTC the white student population (51%) is
appreciably overrepresented. African-American and Asian students are overrepresented at the
Moreno Valley Campus; however at the BCTC, they are slightly underrepresented. The “Other”
category, which makes up only 3% of the service area, is overrepresented at Moreno Valley
Campus and BCTC (7% and 9%, respectively). There is no representation of the Native
American population.

Comparison of the gender distribution between Moreno Valley Campus and the BCTC is also
noteworthy. The data show a significant difference between gender distributions at the two
locations starting in 2006 at which time the BCTC was counted with Moreno Valley College.
There is an overrepresentation of female students at the Moreno Valley Campus. While 62% of
the student population is female, the female population in the community is 51%. Quite the
opposite is noted at the BCTC: the female population at BCTC is only 19%. The male
population (80%) at Ben Clark Training Center is overrepresented, 31 percentage points above
the community population. Conversely, the male student population at Moreno Valley Campus
(37%) is 12 percentage points below the service area population.

ACCESS TO HEALTH CAREER PROGRAMS

Moreno Valley College has been designated as the health science college of the District. Moreno
Valley College offers health career opportunities is an array of health professional programs
(etc., dental assistant, dental hygiene, emergency medical services, medical assisting, certified
nursing assistant, phlebotomy, and physician assistant). The District has participated in prior
research using the Diversity Scorecard process to assess the institution’s responsiveness and
receptivity to diversity, but prior research at the college has not been done to address equity in
access to programs that lead to jobs that pay high wages. Successful completion of such
programs leads to attainment of a high paying professional career that will advance the
socioeconomic status of the students, thereby, enhancing their lifestyles and providing resources
for themselves and the community.

We evaluated the fall 2008 access data for the College’s four nationally accredited health
professional programs: Dental Assistant (DEA), Dental Hygiene (DEH), Emergency Medical
Services (EMS) and Physician Assistant (PHT). The validity of the data is guarded because of
the small numbers of students involved and the data only reflect the Fall 2008 cohort of students
from each program.
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Access for Health Professionals Programs, Fall 2008
Ethnicity
discp  |Data White African Am Hispanic Asian Native Am  Other Grand Total
DEA Count 9 8 1 1 19
Percent 47.4% 0.0% 42.1% 5.3% 0.0% 5.3% 100.0%
DEH Count 20 11 4 1 2 38
Percent 52.6% 0.0% 28.9% 10.5% 2.6% 5.3% 100.0%
EMS Count 71 12 70 15 2 17 187
Percent 38.0% 6.4% 37.4% 8.0% 1.1% 9.1% 100.0%
PHT Count 20 11 14 5 3 53
Percent 37.7% 20.8% 26.4% 9.4% 0.0% 5.7% 100.0%
Total Count 120 23 103 25 3 23 297
Total Percent 40.4% 7.7% 34.7% 8.4% 1.0% 7.7% 100.0%

Table 4. Demographics for health professional programs at the Moreno Valley College for the
Fall 2008.

DATA ANALYSIS

Analysis of the discipline-specific demographics indicates that for the Dental Assistant and
Dental Hygiene programs the white student population is overrepresented, 47.4% and 52.6%,
respectively. The percentages of White student population of the Emergency Medical Services
(38%) and the Physician Assistant (37.7%) programs are equivalent to the percentages in the
service area population. There is zero representation of African American students in both the
Dental Assistant and Dental Hygiene programs. While the percentage of African-American in
the community population is 8%, the percentage of African-American student population in the
Physician Assistant Program is 20.8%. Hispanic students are slightly underrepresented (42.1%)
in the Dental Assistant Program but considerably underrepresented in the Dental Hygiene
Program and the Physician Assistant Program, 28.9% and 26.4%, respectively. The Hispanic
student population is also underrepresented in the EMS Programs, but to a lesser degree. The
Asian student population is overrepresented in the Physician Assistant Program (9.4%) and the
Dental Hygiene Program (10.5%). The Emergency Medical Service Program student population
is equivalent to the community population. The Asian population is underrepresented in the
Dental Assistant Program at 5.3%. There is zero representation of Native American students in
the Dental Assistant Program and the Physician Assistant Program. The Native American
student population in Emergency Medical Services (1.1%) is equivalent to community
population, but overrepresented in the Dental Hygiene Program. The “Other” category is
overrepresented in all programs. A summative analysis considering combined data shows the
white student population is overrepresented, the Hispanic student population is notably
underrepresented, the African-American student population is underrepresented, the Asian and
Native American populations in equivalent to the community population and the “Other” student
population are overrepresented.
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Gender Distribution for Discipline-Specific Programs

Gender
discp  |Data Female Male Grand Total
DEA Count 16 3 19
Percent 84.2% 15.8% 100.0%
DEH Count 36 2 38
Percent 94.7% 5.3% 100.0%
EMS Count 41 146 187
Percent 21.9% 78.1% 100.0%
PHT Count 18 35 53
Percent 34.0% 66.0% 100.0%
Total Count 111 186 297
Total Percent 37.4% 62.6% 100.0%

Table 5. Discipline-specific gender distribution for health professional programs.

DATA ANALYSIS

The gender breakdown of students in the health professional programs demonstrated that the
student population in the Dental Hygiene and Dental Assistant programs is primarily female. On
the other hand, the Emergency Medical Services and Physician Assistant student populations are
primarily male. When considering the total percent of all students, the male population
represents a higher percent (62.6%) than the female (37.4%) for discipline-specific programs.

Disabled Students 2002-2008 Moreno Valley College

dterm 2008
dsps Data 2002 2003 2004 2005 2006 2007  2008] Service Area
Dsps Moreno Valley Students 220 217 240 244 235 232 266

Moreno Valley Percent 29% 32% 3.5% 3.6% 2.5% 2.4% 2.4% Data
Not Dsps Moreno Valley Students 7,322 6,601 6589 6,576 9,159 9,238 10,696

Moreno Valley Percent 97.1% 96.8% 96.5% 96.4% 97.5% 97.6% 97.6% not
Total Moreno Valley Students 7,542 6818 6,829 6,820 9,394 9,470 10,962
Total Moreno Valley Percent 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% avail.

Table 6. Disabled students versus non disabled students at Moreno Valley College.

DATA ANALYSIS

Moreno Valley College students who self-identified as disabled remained relatively stable (both
in absolute numbers and in proportion) over the past seven years. According to the United States
2000 Census, in our service area, 19.6% of the adult population reported themselves as disabled
meaning that Moreno Valley College is underrepresented regarding disabled students.

SUMMARY ANALYSIS OF SUCCESS INDICATOR FOR ACCESS
After an analysis of each “population group of students” the following conclusions were drawn:
e The ethnicity of the Moreno Valley College does not reflect the community population.
0 White students are underrepresented relative to the Moreno Valley service area.
Although the number of white students continues to increase in number, their
percentage in the community decreased.
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0 The African-American student population is overrepresented relative to the
Moreno Valley service area, not including the enrollment at BCTC. At BCTC the
African-American student population is slightly underrepresented.

o0 The Hispanic student population is represented at 39.8%, population is at 42%.
Segregation of MVC data and BCTC data clearly demonstrates how the inclusion of
BCTC enrollment skewed access data for the Moreno Valley College. Disparity in
access was more apparent when the BCTC data was segregated out.

o Hispanic and White ethnic groups demonstrated the greatest disparities between

student population and community population.

0 Hispanic students were notably underrepresented at BCTC but equivalent to the
community population at the MVC. However, the Hispanic student population is
only slightly underrepresented for the college.

0 The White student population was markedly overrepresented at BCTC.
Conversely, the white student population is underrepresented at the campus level
and underrepresented at the College.

o African-American and Asian student populations are slightly underrepresented at
BCTC and overrepresented at campus-level, which is similar to the representation
noted at College.

o0 The Native American population is equivalent at the community population for
both BCTC and the College, but has zero representation at the campus.

0 “Other” category of students is overrepresented at MVVC, BCTC, and the college
relative to the community population.

The gender distribution at BCTC is remarkably higher for men (80%) than women (19%)
in comparison to the proportion of male (37%) and female (62%) at the MVVC. The
inclusion of data from BCTC has nearly equalized the population proportion at the
Moreno Valley College (male 49%, female 51%).

Summary analysis of access to health professional programs demonstrated the following:

0 The Hispanic student population is underrepresented in the Dental Hygiene
(28.9%), Physician Assistant (26.4%), and Emergency Medical Services (37.4%),
but the Dental Assistant student population is equal in proportion to the
community population.

o0 The African-American student population is overrepresented in the Physician
Assistant program, underrepresented at EMS, and has zero representation in
Dental Hygiene and Dental Assistant programs.

o White population is overrepresented in Dental Hygiene and Dental Assistant and
is equivalent to the community population in the EMS and Physician Assistant
programs.

Gender breakout for discipline specific health professional program demonstrated that
dental programs have a notably higher percent of female students, while the EMS and
Physician Assistant programs have a high percent of male students enrolled. When
assessing all of the disciplines combined, the male student population represents a higher
percent (62.6%) of population relative to the service area population than the female
student population (37.4%).



COLLEGE-BASED RESEARCH

Backup I11-A-1
April 20, 2010
Page 28 of 145

COURSE COMPLETION. The course completion ratio is determined by the number of
credit courses that students (by population group) actually complete by the end of the
term compared to the number of courses in which students in that group are enrolled on
the census day of the term. The data here shows Enrollments (which includes all
students), Valid Sum (which includes only grades used for computing success rates) and
Success Sum (which is the count of all A, B, C, or CR grades). Table 7 shows success
rates for all Moreno Valley enrollments over the past seven years.

Course Completion Success Rate for Moreno Valley College 2002-2009

[Campus [mov |
AY
Ethnicity Data 2002-03  2003-04 2004-05 2005-06 2006-07 2007-08 2008-09
Asian Sum of enroliments 1,926 1,934 2,247 2,088 2,298 2,410 2,728
Sum of Valid_sum 1,730 1,815 2,096 1,997 2,179 2,388 2,653
Sum of Success_sum 1,240 1,366 1549 1481 1,687 1,838 2,050
Sum of Success 71.7% 75.3% 73.9% 742% 77.4% 77.0% 77.3%
Afr Am Sum of enrollments 8,019 6,997 6,706 6,573 6,819 7,135 8,827
Sum of Valid_sum 7,262 6,537 6,303 6,295 6,496 7,093 8,657
Sum of Success_sum 4504 3,982 3,811 3,636 4,046 4,335 5,151
Sum of Success 62.0% 60.9% 60.5% 57.8% 62.3% 61.1% 59.5%
Filipino Sum of enrollments 1,983 1,854 1,898 1,691 1,775 1,594 1,750
Sum of Valid_sum 1,776 1,717 1,713 1,585 1,662 1,583 1,720
Sum of Success_sum 1,332 1,325 1,293 1,159 1,258 1,108 1,318
Sum of Success 75.0% 77.2% 755% 73.1% 75.7% 70.0% 76.6%
Hispanic Sum of enrollments 13,021 12,457 13,551 13,986 18,349 19,197 22,600
Sum of Valid_sum 11,963 11,697 12,834 13,430 17,600 19,049 22,310
Sum of Success_sum 8,219 8,031 8,841 8,988 12,827 13,544 16,172
Sum of Success 68.7% 68.7% 68.9% 66.9% 72.9% 71.1% 72.5%
Native Am Sum of enrollments 248 206 143 176 322 275 319
Sum of Valid_sum 217 196 139 170 307 274 314
Sum of Success_sum 125 139 98 123 232 183 222
Sum of Success 57.6% 70.9% 70.5% 72.4% 75.6% 66.8% 70.7%
Other Sum of enroliments 1,130 796 729 870 772 822 949
Sum of Valid_sum 1,028 744 676 833 745 814 936
Sum of Success_sum 719 516 468 604 560 580 647
Sum of Success 69.9% 69.4% 69.2% 725% 75.2% 71.3% 69.1%
Unknown Sum of enrollments 591 771 1,062 1,345 1,800 2,048 4,073
Sum of Valid_sum 536 716 1,001 1,283 1,744 2,031 3,941
Sum of Success_sum 396 445 704 863 1,311 1,512 3,146
Sum of Success 73.9% 62.2% 70.3% 67.3% 75.2% 74.4% 79.8%
White Sum of enrollments 12,248 10,746 10,490 9,698 14,489 13,540 14,917
Sum of Valid_sum 11,081 10,013 9,832 9,286 14,057 13,447 14,471
Sum of Success_sum 8,137 7,310 7,425 7,103 11,790 11,116 11,896
Sum of Success 73.4% 73.0% 755% 76.5% 83.9% 82.7% 82.2%
Total Sum of enroliments 39,166 35,761 36,826 36,427 46,624 47,021 56,163
Total Sum of Valid_sum 35,593 33,435 34,594 34,879 44,790 46,679 55,002
Total Sum of Success sum 24,672 23,114 24,189 23,957 33,711 34,216 40,602
Total Sum of Success 69.3% 69.1% 69.9% 68.7% 75.3% 73.3% 73.8%

Table 7. Student success rate for the Moreno Valley College 2002-2009.
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DATA ANALYSIS

While there have been fluctuations in the Moreno Valley College success rates from year to year,
the general ranking in terms of success rates for the different ethnic groups, has remained
similar. Specifically, White, Asian, and Filipino students rank higher than Hispanic students, and
African American students. The African-American student population has not shown significant
changes over the past 7 years and continues to have the lowest course completion rates relative to
any other ethnic group. For the past three years, Hispanic students have demonstrated a 4-6%
increase in percentage points. Native American, while small in number, has fluctuated over the
past 7 years and at times out-performed the Hispanic and African-American ethnic groups.

The inclusion of BCTC data in 2006 resulted in a marked improvement in success rates for all
ethnic groups. The rationale for this increase is that BCTC offers a large number of short-term
courses ranging from eight hours to 40 hours in duration. These courses are designed as
continuing education courses that are required for continuous employment and promotional
opportunities; therefore, the incentive for achieving success is high.

MIDDLE COLLEGE HIGH SCHOOL COURSE COMPLETION SUCCESS RATES

The Middle College High School (MCHS) is a joint intervention between Moreno Valley
College, Moreno Valley Unified School District, and Val Verde Unified School District. The
program is designed to reach at-risk high school students who are academically capable of post-
secondary education, but are in jeopardy of not completing high school or attending college
because of multiple risk factors. Students matriculate through the two-year program as a cohort
taking college courses in place of high school courses, and using those courses on their high
school transcripts for high school graduation. The success rate of these students is remarkable
and merits attention in this course completion discussion. The data below reflect the cohorts of
students enrolling in the program from 2002-2008. The years indicated in the table refer to the
year of high school graduation.



MCHS Course Completion Success Rates, 2002-2008

Data
MCHS_Year Ethnicity Enrolled Valid Grades Successful Success Rate
2004 White 415 396 306 77.3%
African Am 143 129 109 84.5%
Hispanic 632 584 418 71.6%
Asian 425 390 312 80.0%
Other 70 70 37 52.9%
2004 Total 1,685 1,569 1,182 75.3%
2005 White 369 356 283 79.5%
African Am 332 317 263 83.0%
Hispanic 746 722 534 74.0%
Asian 326 299 263 88.0%
Other 113 107 86 80.4%
2005 Total 1,886 1,801 1,429 79.3%
2006 White 213 210 156 74.3%
African Am 230 220 173 78.6%
Hispanic 474 462 380 82.3%
Asian 309 302 234 77.5%
Other 99 95 80 84.2%
2006 Total 1,325 1,289 1,023 79.4%
2007 White 360 353 268 75.9%
African Am 141 137 107 78.1%
Hispanic 771 754 576 76.4%
Asian 217 211 153 72.5%
Other 34 33 24 72.7%
2007 Total 1,523 1,488 1,128 75.8%
2008 White 143 141 99 70.2%
African Am 154 151 127 84.1%
Hispanic 713 702 572 81.5%
Asian 82 81 59 72.8%
Other #DIV/0!
2008 Total 1,092 1,075 857 79.7%
2009 White 222 217 192 88.5%
African Am 195 192 163 84.9%
Hispanic 426 425 376 88.5%
Asian 211 206 192 93.2%
Other 151 145 131 90.3%
2009 Total 1,205 1,185 1,054 88.9%
2010 White 57 56 52 92.9%
African Am 105 105 92 87.6%
Hispanic 440 439 398 90.7%
Asian 48 48 38 79.2%
Other 25 24 22 91.7%
2010 Total 675 672 602 89.6%
2011 White #DIV/O!
African Am #DIV/O!
Hispanic #DIV/0!
Asian 4 4 3 75.0%
Other 1 1 1 100.0%
2011 Total 5 5 4 80.0%
Grand Total 9,396 9,084 7,279 80.1%

Table 8. Success rates for MCHS for graduating class 2004-2010.
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DATA ANALYSIS

The student success rate for middle college high school students is higher than the general
college success rate for each corresponding year. Additionally, the ethnic hierarchy for student
success fluctuates from cohort to cohort. African-American students ranked highest in three out
four cohorts, Asians ranked highest in two out of seven cohorts, Hispanics ranked second highest
in four out seven cohorts and White students ranked highest in one out of seven cohorts. The
course completion success rate is higher for every ethnic group in the middle college high school
than in the general population for each corresponding year. The successful outcome for the
middle college students underscores various factors, such as intervention, counseling, and
innovative curriculum, which contribute to student success in programs that matriculate students
through cohort tracking. Information learned from this program may be useful in promoting
success in other programs at the college.

Gender Distribution from 2002-2009 — Moreno Valley College

[Campus [mov |
AY
Gender Data 2002-03  2003-04 2004-05 2005-06 2006-07 2007-08 2008-09
Female Sum of enrollments 25,567 23,504 23,780 23,500 24,853 25,475 30,482
Sum of Valid_sum 23,085 21,901 22,193 22,457 23,611 25,268 29,671
Sum of Success_sum 16,252 15,532 15,765 15,645 17,216 17,842 21,119
Sum of Success 704% 70.9% 71.0% 69.7% 72.9% 70.6% 71.2%
Male Sum of enroliments 13,571 12,205 12,971 12,748 21,625 21,301 25,252
Sum of Valid_sum 12,481 11,486 12,327 12,249 21,038 21,172 24,930
Sum of Success_sum 8,397 7,546 8,365 8,205 16,400 16,190 19,168
Sum of Success 67.3% 65.7% 67.9% 67.0% 78.0% 76.5% 76.9%
Unstated Sum of enroliments 28 52 75 179 146 245 429
Sum of Valid_sum 27 48 74 173 141 239 401
Sum of Success_sum 23 36 59 107 95 184 315
Sum of Success 85.2% 75.0% 79.7% 61.8% 67.4% 77.0% 78.6%
Total Sum of enroliments 39,166 35,761 36,826 36,427 46,624 47,021 56,163
Total Sum of Valid_sum 35,593 33,435 34,594 34,879 44,790 46,679 55,002
Total Sum of Success_sum 24,672 23,114 24,189 23,957 33,711 34,216 40,602
Total Sum of Success 69.3% 69.1% 69.9% 68.7% 753% 73.3% 73.8%

Table 9. Gender distribution of student success rate.

DATA ANALYSIS

In terms of success rates for gender at Moreno Valley College, males have surpassed females in
success rates over the past three academic years. Rational for this increase has been noted in the
previous section; inclusion of data from BCTC is causative.
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Disabled Student Success Rate 2002-2009 Moreno Valley College
[Campus [Mov |
AY
dsps Data 2002-03 2003-04 2004-05 2005-06 2006-07 2007-08 2008-09
Yes Sum of enrollments 1,313 1,281 1,359 1,359 1,311 1,285 766
Sum of Valid_sum 1,149 1,196 1,267 1,286 1,245 1,278 760
Sum of Success_sum 732 770 831 843 814 824 493
Sum of Success 63.7% 64.4% 65.6% 65.6% 654% 64.5% 64.9%
No Sum of enroliments 37,853 34,480 35,467 35,068 45,313 45,736 55,397
Sum of Valid_sum 34,444 32,239 33,327 33,593 43,545 45,401 54,242
Sum of Success_sum 23,940 22,344 23,358 23,114 32,897 33,392 40,109
Sum of Success 69.5% 69.3% 70.1% 68.8% 755% 73.5% 73.9%
Total Sum of enrollments 39,166 35,761 36,826 36,427 46,624 47,021 56,163
Total Sum of Valid sum 35,593 33,435 34,594 34,879 44,790 46,679 55,002
Total Sum of Success_sum 24,672 23,114 24,189 23,957 33,711 34,216 40,602
Total Sum of Success 69.3% 69.1% 69.9% 68.7% 753% 73.3% 73.8%

Table 10. Disabled student success rate, 2002-2009.

DATA ANALYSIS
Disabled students at Moreno Valley College completed courses at lower (but largely consistent)
rates than non-disabled students.
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xferable 1
Campus MOV
AY
Ethnicity Data 2002-03  2003-04 2004-05 2005-06 2006-07 2007-08 2008-09
Asian Sum of enrollments 1,274 1,340 1,594 1,447 1,519 1,659 1,799
Sum of Valid_sum 1,188 1,282 1,515 1,413 1,465 1,656 1,799
Sum of Success_sum 904 995 1,152 1,081 1,119 1,276 1,403
Sum of Success 76.1% 77.6% 76.0% 76.5% 76.4% 77.1% 78.0%
Afr Am Sum of enroliments 5554 4903 4520 4,491 4,223 4554 5,584
Sum of Valid_sum 5202 4,647 4354 4349 4,037 4,548 5,581
Sum of Success_sum 3,500 3,063 2,871 2,722 2,546 2,830 3,369
Sum of Success 67.3% 65.7% 65.9% 62.6% 63.1% 62.2% 60.4%
Filipino Sum of enrollments 1,38 1,394 1,350 1,238 1,233 1,149 1,205
Sum of Valid_sum 1,289 1,319 1,270 1,197 1,183 1,149 1,204
Sum of Success_sum 989 1,040 1,016 916 912 802 920
Sum of Success 76.7% 78.8% 80.0% 76.5% 77.1% 69.8% 76.4%
Hispanic Sum of enrollments 8,685 8,423 9,006 9,383 10,507 11,738 13,564
Sum of Valid_sum 8,214 8,057 8,693 9,107 10,095 11,728 13,556
Sum of Success_sum 5984 5847 6,329 6,413 7,377 8,302 9,781
Sum of Success 72.9% 72.6% 72.8% 70.4% 73.1% 70.8% 72.2%
Native Am Sum of enrollments 154 143 98 124 152 146 147
Sum of Valid_sum 139 140 96 121 142 146 147
Sum of Success_sum 86 102 74 93 101 86 97
Sum of Success 61.9% 72.9% 77.1% 76.9% 71.1% 58.9% 66.0%
Other Sum of enrollments 788 587 503 612 498 494 598
Sum of Valid_sum 744 564 483 598 480 493 598
Sum of Success_sum 549 404 345 447 360 348 420
Sum of Success 73.8% 71.6% 71.4% 74.7% 75.0% 70.6% 70.2%
Unknown Sum of enroliments 429 547 732 940 1,013 1,178 1,855
Sum of Valid_sum 412 519 699 909 985 1,178 1,853
Sum of Success_sum 320 349 515 628 719 867 1,401
Sum of Success 77.7% 67.2% 73.7% 69.1% 73.0% 73.6% 75.6%
White Sum of enrollments 8,498 7,714 7518 7,068 6,266 6,223 6,925
Sum of Valid_sum 8,012 7,377 7,226 6,881 6,033 6,221 6,923
Sum of Success_sum 6,227 5661 5711 5438 4,775 4,774 5,395
Sum of Success 77.7% 76.7% 79.0% 79.0% 79.1% 76.7% 77.9%
Total Sum of enrollments 26,767 25,051 25,321 25,303 25,411 27,141 31,677
Total Sum of Valid_sum 25,200 23,905 24,336 24,575 24,420 27,119 31,661
Total Sum of Success sum 18,559 17,451 18,013 17,738 17,909 19,285 22,786
Total Sum of Success 73.6% 73.0% 74.0% 722% 73.3% 71.1% 72.0%

Table 11. Success rates for transfer courses, 2002-2009.

DATA ANALYSIS
When examining Moreno Valley transfer courses only, the gaps between the highest and lowest
groups (Asians and African American, respectively) remain significant. The gap between Asian
White students were
second most successful, followed by Hispanic students for the most recent year.

and African-American success was 18% in the most recent data year.
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Gender Distribution Transfer Courses from 2002-2009.

xferable 1
Campus MOV
AY
Gender Data 2002-03  2003-04 2004-05 2005-06 2006-07 2007-08 2008-09
Female Sum of enrollments 17,637 16,756 16,593 16,807 16,428 17,007 19,693
Sum of Valid_sum 16,576 15,930 15,892 16,310 15,744 16,991 19,683
Sum of Success_sum 12,392 11,906 12,009 12,008 11,752 12,241 14,336
Sum of Success 74.8% 74.7% 75.6% 73.6% 74.6% 72.0% 72.8%
Male Sum of enrollments 9,112 8,256 8,680 8,385 8,888 10,009 11,763
Sum of Valid_sum 8,606 7,937 8,397 8,158 8,583 10,003 11,757
Sum of Success_sum 6,151 5515 5965 5659 6,096 6,950 8,281
Sum of Success 71.5% 69.5% 71.0% 69.4% 71.0% 69.5% 70.4%
Unstated Sum of enrollments 18 39 48 111 95 125 221
Sum of Valid_sum 18 38 a7 107 93 125 221
Sum of Success_sum 16 30 39 71 61 94 169
Sum of Success 88.9% 78.9% 83.0% 66.4% 65.6% 752% 76.5%
Total Sum of enrollments 26,767 25,051 25,321 25,303 25,411 27,141 31,677
Total Sum of Valid sum 25,200 23,905 24,336 24,575 24,420 27,119 31,661
Total Sum of Success sum 18,559 17,451 18,013 17,738 17,909 19,285 22,786
Total Sum of Success 73.6% 73.0% 74.0% 722% 73.3% 71.1% 72.0%

Table 12. Gender distribution for transferable courses from 2002-2009.

DATA ANALYSIS

Success rates for Moreno Valley transfer courses by gender have remained for the most part
steady during the past seven years, with females slightly more successful for transfer courses.

Transfer Success Rate for Disabled Students

xferable 1
Campus MOV
AY

dsps Data 2002-03  2003-04 2004-05 2005-06 2006-07 2007-08 2008-09

Yes Sum of enroliments 752 737 781 828 799 765 452
Sum of Valid_sum 700 704 751 802 769 764 452
Sum of Success_sum 502 510 552 587 551 526 315
Sum of Success 71.7% 724% 73.5% 73.2% 71.7% 68.8% 69.7%

No Sum of enrollments 26,015 24,314 24,540 24,475 24,612 26,376 31,225
Sum of Valid_sum 24,500 23,201 23,585 23,773 23,651 26,355 31,209
Sum of Success_sum 18,057 16,941 17,461 17,151 17,358 18,759 22,471
Sum of Success 73.7% 73.0% 74.0% 721% 73.4% 71.2% 72.0%

Total Sum of enroliments

Total Sum of Valid sum

Total Sum of Success sum

Total Sum of Success

26,767
25,200
18,559
73.6%

25,051
23,905
17,451
73.0%

25,321
24,336
18,013
74.0%

25,303
24,575
17,738
72.2%

25,411
24,420
17,909
73.3%

27,141
27,119
19,285
71.1%

31,677
31,661
22,786
72.0%

Table 13. Transfer success rates for disabled students.

DATA ANALYSIS

Disabled students taking transfer courses at Moreno Valley were less than four percentage points

lower in terms of success for all years compared to non-disabled students.
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Success Rates of Vocational Courses Taken at Moreno Valley College 2002-20009.
voc_ed 1
Campus MOV
AY
Ethnicity Data 2002-03  2003-04 2004-05 2005-06 2006-07 2007-08 2008-09
Asian Sum of enroliments 211 221 177 145 342 340 384
Sum of Valid_sum 196 215 169 135 340 340 370
Sum of Success_sum 118 155 120 89 311 298 314
Sum of Success 60.2% 72.1% 71.0% 65.9% 91.5% 87.6% 84.9%
Afr Am Sum of enrollments 865 754 735 560 1,000 909 1,052
Sum of Valid_sum 792 724 679 513 990 908 1,019
Sum of Success_sum 363 335 328 239 758 709 752
Sum of Success 45.8% 46.3% 48.3% 46.6% 76.6% 78.1% 73.8%
Filipino Sum of enroliments 190 133 155 127 233 204 265
Sum of Valid_sum 183 126 146 110 232 204 250
Sum of Success_sum 124 90 85 71 188 169 228
Sum of Success 67.8% 71.4% 582% 64.5% 81.0% 82.8% 91.2%
Hispanic Sum of enrollments 1,246 981 1,126 970 3,602 3,082 3,656
Sum of Valid_sum 1,150 923 1,092 917 3,586 3,079 3,562
Sum of Success_sum 622 518 651 543 3,010 2,675 3,142
Sum of Success 54.1% 56.1% 59.6% 59.2% 83.9% 86.9% 88.2%
Native Am Sum of enrollments 41 19 15 21 119 73 134
Sum of Valid_sum 40 17 15 20 119 73 132
Sum of Success_sum 20 11 7 14 100 67 110
Sum of Success 50.0% 64.7% 46.7% 70.0% 84.0% 91.8% 83.3%
Other Sum of enroliments 127 64 79 89 153 169 156
Sum of Valid_sum 119 61 73 84 153 169 150
Sum of Success_sum 69 43 51 65 131 157 123
Sum of Success 58.0% 70.5% 69.9% 77.4% 85.6% 92.9% 82.0%
Unknown Sum of enrollments 50 68 94 130 467 512 1,475
Sum of Valid_sum 49 64 93 121 466 512 1,461
Sum of Success_sum 26 35 62 88 417 473 1,385
Sum of Success 53.1% 54.7% 66.7% 72.7% 89.5% 92.4% 94.8%
White Sum of enroliments 1,567 1,105 1,070 1,063 6,722 5,750 5,819
Sum of Valid_sum 1,449 1,038 1,029 998 6,713 5,748 5,747
Sum of Success_sum 861 604 687 774 6,189 5,426 5,424
Sum of Success 59.4% 58.2% 66.8% 77.6% 92.2% 94.4% 94.4%
Total Sum of enrollments 4,297 3,345 3,451 3,105 12,638 11,039 12,941
Total Sum of Valid sum 3,978 3,168 3,296 2,898 12,599 11,033 12,691
Total Sum of Success_sum 2203 1,791 1,991 1,883 11,104 9,974 11,478
Total Sum of Success 55.4% 56.5% 60.4% 65.0% 88.1% 90.4% 90.4%

Table 14. Vocational courses 2002-2009.

DATA ANALYSIS

For vocational courses taken at Moreno Valley College, overall there was a very high success
rate. Filipino and White students completed these courses at much higher rates than other ethnic
groups. (The increase in vocational enrollments in 2006 is attributable to the Administration of
Justice courses being assigned to the Moreno Valley campus.) Again, in the most recent year,
African-American students had a success rate that was 20 percentage points lower than that of
White students. However, the success rate for African American students in CTE programs is
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13% higher than for African-American is transfer courses and 14% higher than in all MVC
sections.

Gender Distribution for Success Rate for Vocational Programs

voc_ed 1
Campus MOV
AY
Gender Data 2002-03  2003-04 2004-05 2005-06 2006-07 2007-08 2008-09
Female Sum of enrollments 2372 1820 1,851 1,487 2,872 2,771 3,283
Sum of Valid_sum 2,186 1,723 1,729 1,355 2,851 2,769 3,084
Sum of Success_sum 1,199 974 966 778 2,311 2,290 2,551
Sum of Success 548% 56.5% 559% 57.4% 81.1% 82.7% 82.7%
Male Sum of enrollments 1,923 1,523 1,590 1,607 9,752 8,213 9,547
Sum of Valid_sum 1,790 1,443 1557 1532 9,734 8,209 9,497
Sum of Success_sum 1,003 815 1,015 1,101 8,782 7,632 8,824
Sum of Success 56.0% 56.5% 65.2% 71.9% 90.2% 93.0% 92.9%
Unstated Sum of enroliments 2 2 10 11 14 55 111
Sum of Valid_sum 2 2 10 11 14 55 110
Sum of Success_sum 1 2 10 4 11 52 103
Sum of Success 50.0% 100.0% 100.0% 36.4% 78.6% 94.5% 93.6%
Total Sum of enroliments 4,297 3,345 3,451 3,105 12,638 11,039 12,941
Total Sum of Valid_sum 3,978 3,168 3,296 2,898 12,599 11,033 12,691
Total Sum of Success_sum 2,203 1,791 1,991 1,883 11,104 9,974 11,478
Total Sum of Success 55.4% 56.5% 60.4% 65.0% 88.1% 90.4% 90.4%

Table 15. Gender distribution for success rates for vocational program 2002-2009.

DATA ANALYSIS
For Moreno Valley vocational education enrollments, female success rates lagged behind male
success rates, with the trend becoming more pronounced in the most recent years.
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Success Rate for Disabled Students 2002-2009
voc_ed 1
Campus MOV
AY
dsps Data 2002-03  2003-04 2004-05 2005-06 2006-07 2007-08 2008-09
Yes Sum of enrollments 208 160 195 146 128 140 73
Sum of Valid_sum 191 158 192 138 125 140 72
Sum of Success_sum 102 106 114 80 68 100 48
Sum of Success 53.4% 67.1% 59.4% 58.0% 54.4% 71.4% 66.7%
No Sum of enrollments 4,089 3,185 3,256 2,959 12,510 10,899 12,868
Sum of Valid_sum 3,787 3,010 3,104 2,760 12,474 10,893 12,619
Sum of Success_sum 2,101 168 1,877 1,803 11,036 9,874 11,430
Sum of Success 55.5% 56.0% 60.5% 65.3% 88.5% 90.6% 90.6%
Total Sum of enrollments 4,297 3,345 3,451 3,105 12,638 11,039 12,941
Total Sum of Valid_sum 3,978 3,168 3,296 2,898 12,599 11,033 12,691
Total Sum of Success sum 2,203 1,791 1,991 1,883 11,104 9,974 11,478
Total Sum of Success 55.4% 56.5% 60.4% 65.0% 88.1% 90.4% 90.4%

Table 16. Success rate for disabled students, 2002-2009.

DATA ANALYSIS

Disabled students taking vocational courses at Moreno Valley College have lower success rates
than their non-disabled counterparts. In recent years the number of these students has decreased,
however, the percentage points between disabled and non-disabled student success rates have
increased from seven percentage points to 24.9 since 2006.
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Basic Skills Success Rates
basic_skills 1
Campus MOV
AY
Ethnicity Data 2002-03  2003-04 2004-05 2005-06 2006-07 2007-08 2008-09
Asian Sum of enroliments 145 135 183 212 177 162 221
Sum of Valid_sum 141 132 180 211 172 162 221
Sum of Success_sum 94 89 132 154 121 107 168
Sum of Success 66.7% 67.4% 73.3% 73.0% 70.3% 66.0% 76.0%
Afr Am Sum of enrollments 526 517 595 710 764 829 1,017
Sum of Valid_sum 501 497 578 696 736 829 1,015
Sum of Success_sum 254 251 308 368 396 416 555
Sum of Success 50.7% 50.5% 53.3% 52.9% 53.8% 50.2% 54.7%
Filipino Sum of enroliments 103 109 98 98 90 82 87
Sum of Valid_sum 99 105 98 96 86 82 87
Sum of Success_sum 75 80 64 66 61 57 58
Sum of Success 75.8% 76.2% 65.3% 68.8% 70.9% 69.5% 66.7%
Hispanic Sum of enrollments 1,137 1,312 1,454 1589 1,970 1,971 2,269
Sum of Valid_sum 1,099 1,266 1,416 1559 1,909 1,971 2,268
Sum of Success_sum 717 823 882 981 1,263 1,230 1,512
Sum of Success 65.2% 65.0% 62.3% 62.9% 66.2% 62.4% 66.7%
Native Am Sum of enroliments 14 12 8 10 22 30 14
Sum of Valid_sum 14 11 8 10 22 30 14
Sum of Success_sum 8 9 6 5 17 13 6
Sum of Success 57.1% 81.8% 75.0% 50.0% 77.3% 43.3% 42.9%
Other Sum of enroliments 64 46 63 60 47 70 105
Sum of Valid_sum 62 44 60 60 46 70 105
Sum of Success_sum 44 28 42 40 32 35 61
Sum of Success 71.0% 63.6% 70.0% 66.7% 69.6% 50.0% 58.1%
Unknown Sum of enrollments 19 52 85 114 113 141 264
Sum of Valid_sum 18 51 81 111 108 141 264
Sum of Success_sum 13 27 48 75 63 82 173
Sum of Success 72.2% 52.9% 59.3% 67.6% 58.3% 58.2%  65.5%
White Sum of enroliments 510 511 526 465 459 500 563
Sum of Valid_sum 488 495 517 453 445 499 563
Sum of Success_sum 339 346 351 309 298 335 401
Sum of Success 69.5% 69.9% 67.9% 68.2% 67.0% 67.1% 71.2%
Total Sum of enrollments 2,518 2,694 3,012 3,258 3,642 3,785 4,540
Total Sum of Valid sum 2,422 2601 2938 3,196 3,524 3,784 4,537
Total Sum of Success_sum 1544 1653 1,833 1,998 2,251 2,275 2,934
Total Sum of Success 63.7% 63.6% 62.4% 625% 63.9% 60.1% 64.7%

Table. 17. Basic skills success rates

DATA ANALYSIS

For Moreno Valley students enrolled in basic skills, the same trend of Asian and White students

having higher success rates than Hispanic and African-American students is reconfirmed. In all

the years of this table, African-American success rates are at least 10 percent lower than the next
higher successful ethnic groups (Hispanic and Filipino).
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Gender Distribution of Basic Skills Success Rates
basic_skills 1
Campus MOV
AY
Gender Data 2002-03  2003-04 2004-05 2005-06 2006-07 2007-08 2008-09
Female Sum of enroliments 1,758 1,895 2,018 2,186 2,421 2,508 3,055
Sum of Valid_sum 1,690 1,831 1,964 2,140 2,340 2,508 3,052
Sum of Success_sum 1,094 1,195 1,273 1,390 1,563 1,562 2,036
Sum of Success 64.7% 65.3% 64.8% 65.0% 66.8% 62.3% 66.7%
Male Sum of enrollments 756 793 986 1,036 1,201 1,257 1,449
Sum of Valid_sum 728 765 966 1,021 1,165 1,256 1,449
Sum of Success_sum 447 454 557 582 673 697 871
Sum of Success 61.4% 59.3% 57.7% 57.0% 57.8% 55.5% 60.1%
Unstated Sum of enrollments 4 6 8 36 20 20 36
Sum of Valid_sum 4 5 8 35 19 20 36
Sum of Success_sum 3 4 3 26 15 16 27
Sum of Success 75.0% 80.0% 37.5% 74.3% 78.9% 80.0% 75.0%
Total Sum of enroliments 2,518 2,694 3,012 3,258 3,642 3,785 4,540
Total Sum of Valid sum 2,422 2,601 2,938 3,196 3,524 3,784 4,537
Total Sum of Success _sum 1544 1653 1,833 1,998 2,251 2,275 2,934
Total Sum of Success 63.7% 63.6% 62.4% 62.5% 63.9% 60.1% 64.7%

Table 18. Gender distribution for basic skills success rates.

DATA ANALYSIS

When examining the Success rates of Moreno Valley basic skills students, females generally
have outperformed males during the past seven academic years, with the size of the gaps
varying.

Success Rates for Disabled Students

basic_skills 1
Campus MOV
AY

dsps Data 2002-03  2003-04 2004-05 2005-06 2006-07 2007-08 2008-09

Yes Sum of enroliments 136 171 143 133 156 175 113
Sum of Valid_sum 127 156 140 132 147 175 113
Sum of Success_sum 64 73 74 74 78 91 63
Sum of Success 50.4% 46.8% 52.9% 56.1% 53.1% 52.0% 55.8%

No Sum of enrollments 2,382 2,523 2,869 3,125 3,486 3,610 4,427
Sum of Valid_sum 2,295 2445 2,798 3,064 3,377 3,609 4,424
Sum of Success_sum 1,480 1,580 1,759 1,924 2,173 2,184 2,871
Sum of Success 64.5% 64.6% 62.9% 62.8% 64.3% 60.5% 64.9%

Total Sum of enroliments 2,518 2,694 3,012 3,258 3,642 3,785 4,540

Total Sum of Valid sum 2,422 2601 2938 3,196 3,524 3,784 4,537

Total Sum of Success sum 1544 1653 1,833 1,998 2251 2,275 2,934

Total Sum of Success 63.7% 63.6% 62.4% 625% 63.9% 60.1% 64.7%

Tablel19. Success rate of disabled students from 2002-2009.

DATA ANALYSIS
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Disabled students taking basic skills courses at Moreno Valley had lower success rates than their
non-disabled counterparts. In recent years, the gap has narrowed from 15% to less than 10%.
SUMMARY ANALYSIS FOR STUDENT SUCCESS INDICATOR FOR COURSE
COMPLETION RATES
After an analysis of each “population group of students” relative to success rates for course
completion, transfer courses, vocational education, and basic skills the following conclusions
were drawn:
o African-American course completion rates have been consistently lower than any other
ethnic group over the past five years.
o African-American students have the lowest success rate (60.4%) for transfer courses
which is 18 percentage points below the highest ethnic group.
e Success rates for transfer courses have consistently been higher for female students.
e The course completion success rate is higher for every ethnic group in the middle college
high school than in the general population for each corresponding year.
o Disabled students at Moreno Valley College completed courses at lower rates, have a
lower completion rate for transfer courses, and lower completion rates for basic skills
courses than non-disabled students.
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COLLEGE-BASED RESEARCH

3. ESL and BASIC SKILLS COMPLETION. The ESL and basic skills completion is
determined by the number of students (by population group) who complete a degree-
applicable course after having completed the final ESL or basic skills course to the
number of those students who complete such a final course. These tables reflect courses
taken during the period of fall 2003 through summer 2006. In operationalizing this
indicator, students only had to pass from the highest level basic skill course to the lowest
college-level course. The specific courses are identified with each table.

ESL

For this measure, data were calculated to determine the count rates for ESL students attempting
and passing the highest level of nontransferable ESL and who then attempted and passed a
transferable English course. For the ESL completion, students had to successfully complete ESL-
55 and then go on to successfully complete ENG-50.

ESL MOV
Basic College Successful through
Attempted Successful Attempted Successful Both Courses

White 1 1 100% 0 0 #DIV/0! 0%
AfrAM 0 0 #DIV/0! 0 0 #DIV/0! #DIV/O!
Hispan 90 59 66% 23 18 78%) 20%
Asian 10 8 80% 4 4 100% 40%
Nat AM 0 0 #DIV/0! 0 0 #DIV/0! #DIV/0!

Other 4 3 75% 1 1 100% 25%)
Total 105 71 68% 28 23 22% 22%)

Table 20. Count rates of ESL students attempting ESL sequence.

DATA ANALYSIS
Examining the ESL progression, Asian and Hispanic students comprise 95% of the students in the

sample. Of these, Asian students had the highest success rate in the ESL course (80%), with Hispanics
students behind them (66%). Hispanic student were also the most likely to attempt a (82%) transferable
college English course, but only succeeded at a passing rate of 20%. Asian students were the second most
likely group to attempt the entire sequence (14%) and had the highest success rate (40%). (A small
sample (4) of Asian students makes this figure more vulnerable to minor changes.) Only one White
student attempted ENG- 55, but that student did not attempt ENG-50. Zero attempts at ENG-55 were
made by African-American and Native American students.

English MOV
Basic College Successful through
Attempted Successful Attempted Successful Both Courses

White 609 522 86% 283 240 85%) 399%
AfrAM 340 260 76% 148 123 83% 36%
Hispan 990 810 82% 448 395 88% 40%
Asian 252 229 91% 149 133 89% 53%
Nat AM 10 8 80% 3 3 100% 30%
Other 111 86 77% 46 39 85% 35%)
Total 2312 1915 83% 1077 933 87%) 40%

able 21. Ethnic breakout of students attempting English sequence.
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DATA ANALYSIS

White and Asian students were more successful in the nontransferable level of English
composition (86% and 91%, respectively) than were Hispanic (82%) and African-American
(76%) students. The passing rates for a college-transferable English composition course were
high for all groups, with the Native American pass rate at 100% (Again, a small sample (3) of
Native American students makes this figure more vulnerable to minor changes.) The main
groups’ pass rates were well over 80%: Asian 89%, Hispanic 88%, White 85% and African
American 83%. The percentages of students who successfully passed through the entire sequence
were much lower (White 39%; African-American 36%; Hispanic 40%, Asian 53%, Native
American 30%). It must be noted that “passing through the entire sequence” is not a requirement
for an Associate Degree from Moreno Valley College, although English -1A is a requirement for
graduation.

Institutional Research data indicate that 76% of African-Americans attempting basic English
classes passed those classes, and 44% from that group then attempted college-level courses. Of
the African-American students from that group who attempted college-level English courses,
only 36% passed. Hispanic students showed similar results, but had a slightly higher college
course attempted score of 40%. Asians had higher pass rate (53%) for successfully completing
basic English and college-level courses than the other ethnic groups.

MATH

For the math completion, students had to successfully complete MAT 35 or MAT 53 the
complete sequence is MAT -10, MAT-11, MAT -12, MAT -1A, MAT-1B, MAT-1C, MAT-2,
MAT-25, MAT-36, MAT-4 or MAT-5

Math MOV
Basic College Successful through
Attempted Successful Attempted  Successful Both Courses

White 791 659 83% 417 315 76%) 40%
AfrAM 325 234 2% 152 108 71%) 33%)
Hispan 863 697 81% 460 342 74%) 40%
Asian 274 231 84% 165 131 79%) 48%
Nat AM 16 14 88% 7 4 57%) 25%)
Other 128 93 73% 58 41 71%) 32%)
Total 2397 1928 80% 1259 941 75%) 39%)

Table 22. Ethnic distribution of math completion sequence.

DATA ANALYSIS

At the College, there are three non-transferable math courses that can lead to any of twelve
transferable math courses. When these sequences were examined, Native American students had
the highest percentage pass rate for the nontransferable courses. Asian, Hispanic and White
students passed the nontransferable course at a rate of 84%, 81%, and 83%, respectively. Of all
of the ethnic groups who passed through the entire sequence, Asian students passed at a higher
rate (48%) than the other ethnic groups. Hispanic and White were equal at 40% and the African-
American and Native American were the lowest at 33% and 25%, respectively.
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READING
For reading completion, students had to successfully complete REA 83 then complete ENG-1A

PRENSS oy
Basic College Successful through
Attempted Successful Attempted Successful Both Courses
White 118 81 69% 61 53 87% 45%
AfrAM 58 40 69% 29 26 90% 45%
Hispan 168 121 2% 102 81 79% 48%
Asian 46 38 83% 36 32 89% 70%
Nat AM 2 2 100% 2 2 100% 100%)
Other 28 20 71% 17 14 82% 50%
Total 420 302 72% 247 208 84% 50%

Table 23. Ethnic distribution of students successfully completing REA-83, then complete ENG-
1A or ENG-50.

DATA ANALYSIS

The Native American students had the highest pass rate for the basic reading course. (Review
this data with caution because only two students are reported in the table). Asian and Hispanic
students had the highest success rates (83% and 72%, respectively). White and African-
American had the lowest pass rate (69% each). Eighty-two percent of the student who
successfully passed basic reading attempted ENG-1A or ENG-50A, and then successfully passed
through the sequence with the following success rates; Native American 100%, Asia 70%,
Hispanic 48%, African American and White 45%.

SUMMARY ANALYSIS FOR STUDENT SUCCESS INDICATOR FOR ESL AND BASIC
SKILLS

After analysis of each “population group of students” relative to success rates for ESL and basic
skills the following conclusions were drawn:

ESL
e Asian students had the highest student success rate in the ESL courses.
e Hispanic students had the highest number of attempts in ESL courses and were the most
likely to attempt (82%) a transferable college English course, but only succeeded at a
passing rate of 20%.

ENGLISH

e Institutional Research data indicates that 76% of African-American students attempting
basic skills English classes passed those classes and 44% from that group then attempted
college-level courses. African-American students who attempted college-level English
passed at a 36% rate. Hispanic students showed similar results, but had a slightly higher
pass rate of 40%.

e Asians had a higher pass rate (53%) for successfully completing basic skills English and
college-level courses than the other ethnic groups.
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MATH

o Research data demonstrated that of all ethnic groups taking basic skills math courses,
African-American students had the lowest pass rate (72%) in comparison to White
(83%), Hispanic (81%), Asian (84%) and Native-American students (88%).

o Of all ethnic groups who passed through the entire sequence, African-American and
Native American students had the lowest success rate (33% and 25% respectively).

READING

e Asian and Hispanic students have the highest success rates (83% and 72% respectively).
White and African American had the lowest pass rate are equal (69%).

o Eighty-two percent of the student who successfully passed basic reading attempted ENG-
1A or ENG-50A and then successfully passed through the sequence with the following

success rates, Native American100%, Asia 70% , Hispanic 48%, African-American and
White 45%.
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CAMPUS-BASED RESEARCH

4. DEGREE and CERTIFICATE COMPLETION. The degree and completion ratio is
determined by the number of students (by population group) who receive a degree or
certificate to the number of students in that group with the same informed matriculation
goal.

The data for this section was calculated locally using California Community College
Chancellor’s Office Management Information System data for the years under review. (This
indicator is only provided at the district level.) This table shows the distribution of awards and
certificates by ethnic group. For comparative purposes, student ethnic distribution information
for the fall term of each academic year is provided.

Award Distribution from 2002 — 2009

All Awards |AY RCCD | Percent
Ethnicity Data 2002-03 2003-04 2004-05 2005-06 2006-07 2007-08 2008-09 2008-09 diff.
White Awards 1484 1569 1742 1965 1740 1645 1940 18974

Percent 47.3%  46.2%  44.9% 422% 42.4% 41.2%  37.4% 32.3% 5.1%
African Am Awards 284 327 378 492 394 343 405 6511

Percent 9.1% 9.6% 9.7%  10.6% 9.6% 8.6% 7.8% 11.1% -3.3%
Hispanic Awards 897 948 1138 1519 1356 1299 1785 21594

Percent 28.6% 27.9% 29.3% 32.6% 33.0% 325% 34.4% 36.7% -2.3%
Asian / Pac Isl |Awards 250 294 359 366 361 368 548 5156

Percent 8.0% 8.7% 9.3% 7.9% 8.8% 9.2%  10.6% 8.8% 1.8%
Nat Am Awards 20 36 40 30 33 26 42 473

Percent 0.6% 1.1% 1.0% 0.6% 0.8% 0.7% 0.8% 0.8% 0.0%
Other Awards 202 222 222 285 224 310 473 6126

Percent 6.4% 6.5% 5.7% 6.1% 5.5% 7.8% 9.1% 10.4% -1.3%
Total Awards 3137 3396 3879 4657 4108 3991 5193 58834
Total Percent 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 0.0%

Table 24. Award Distribution from 2002-2009.

DATA ANALYSIS

As a measure of equity, the proportions of awards and certificates for each group should be as
close as possible to that group’s proportion in the student population. For example, African
American students received 7.8% of the awards and certificates in the 2008-09 academic year
but made up 11.1% of the 2008-09 RCCD population. Therefore, African Americans are
underrepresented in awards and certificates by 3.3% (7.8% - 11.1%=-3.3%). Although the
absolute number of African American students receiving awards has increased from 2002 —
2008, the percent of African American students receiving awards has decreased.

In the most recent year, White students received disproportionately more awards and certificates
than Hispanic and African American students, who received disproportionately fewer awards
when using this equity measure (-2.3% and —3.3% respectively). For all other groups there are
less than three percentage points difference between the proportion of awards given and
representation in student population. This historical view shows that the proportion of White
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students receiving awards is decreasing as the Hispanic and Asian student awards are slowly
increasing. African-American trends reflect a decreasing proportion of all awards

AA/AS Awards Conferred 2002 — 2009

AAJIAS only [aY RCCD | Percent
Ethnicity Data 2002-03 2003-04 2004-05 2005-06 2006-07 2007-08 2008-09 2008-09 diff.
White Awards 814 899 955 1022 944 800 920 18974

Percent 45.1% 45.7% 44.8% 44.3% 41.3% 40.0% 36.6% 32.3% 4.4%
African Am Awards 166 196 220 233 236 197 190 6511

Percent 9.2% 10.0% 10.3% 10.1% 10.3% 9.8% 7.6% 11.1% -3.5%
Hispanic Awards 517 538 593 716 746 634 850 21594

Percent 28.7% 27.4% 27.8% 31.0% 32.6% 31.7% 33.8% 36.7% -2.9%
Asian / Pac Isl  |Awards 159 177 212 187 232 191 299 5156

Percent 8.8% 9.0% 9.9% 8.1% 10.1% 9.5% 11.9% 8.8% 3.1%
Nat Am Awards 12 18 28 16 13 13 17 473

Percent 0.7% 0.9% 1.3% 0.7% 0.6% 0.6% 0.7% 0.8% -0.1%
Other Awards 136 138 125 133 117 166 237 6126

Percent 7.5% 7.0% 5.9% 5.8% 5.1% 8.3% 9.4% 10.4% -1.0%
Total Awards 1804 1966 2133 2307 2288 2001 2513 58834
Total Percent 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 0.0%

Table 25. District representation of AA/AS awards conferred from 2002-2009.

DATA ANALYSIS

When examining only the AA/AS awards conferred, overrepresentation of White students
diminishes a little, while Asian overrepresentation rises to 3.1%. Again, White and African
American student awards are decreasing as the proportion of Hispanics and Asians continues to
increase.

When examining only certificates, White overrepresentation still persists, but the under
representation of Hispanic certificate graduates diminishes slightly. Other trends for ethnic
group changes over time are also found in this table.

DISCIPLINE —SPECIFIC COLLEGE-BASED RESEARCH FOR CAREER TECHNICAL
EDUCATION PROGRAMS

Selected Career Technical Educational (CTE) programs in the District exist solely at Moreno
Valley College. Such programs have been identified as Community Interpretation (CMI), Dental
Assisting (DEA), Dental Hygiene (DEH), Dental Technology (DEN), Emergency Medical
Services (EMS), Human Services (HMS), Medical Assisting (MDA), and Physician Assistant
(PHT). Tables 25 — 33 show the distribution of awards and certificates by ethnic group for each
specific program. Equity will be assessed using the same formula identified in the District level
report. Equity = [percentage obtained by an ethnic group — percentage of the population for that
ethnic group]. The percentage of the population will be taken from table one that gives the
service area population of each ethnic group (see page 17).
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[spo1 [120600 |
Count of CCCCO_Assigned Awards?2
TOP6 Title Acad Yr Ethnicity sb04 |AS deg 60+ cert [Grand Total
Physicians Assistant 050 White F 5 5
M 4 4
Hispanic F 1 3 4
M 3 3
Asian F 2 2
M 1 3 4
050 Total 2 20 22
060 White F 4 7 11
M 1 3 4
African Am |F 1 1 2
M 1 1 2
Hispanic F 2 2 4
M 1 2 3
Asian F 1 1
M 2 4 6
060 Total 12 21 33
070 White F 4 7 11
M 5 5
African Am |F 1 1
M 1 1 2
Hispanic M 1 2 3
070 Total 6 16 22
080 White F 2 3 5
M 1 3 4
African Am |F 1 1 2
M 1 2 3
Hispanic F 1 2 3
M 1 4 5
Asian F 2 2
M 1 2 3
Other F 2 2
M 1 1
080 Total 8 22 30
090 White F 2 2
M 5 8 13
African Am |F 1 1
M 2 2
Hispanic F 1 2 3
M 2 3 5
Asian F 1 1 2
Other F 1 1
M 2 2
090 Total 9 22 31
Physicians Assistant Total 37 101 138
Grand Total 37 101 138

B Comment [MVC1]: | ¢ hanged the
*********** description of the table.

Table 26. Physician Assistant degrees and certificates distribution from 2005-




[spo1 [120800 ]
Count of CCCCO_Assigned Awards2
TOP6_Title Acad Yr Ethnicity sh04 AS deg Cert It 60 Units |Grand Total
Medical Assisting 050 White F 75 75
M 7 7
African Am [F 1 8 9
M 2 2
Hispanic F 2 35 37
M 6 6
Asian F 26 26
M 1 12 13
Native Am__[F 1 1
Other F 2 10 12
M 1 1
050 Total 6 183 189
060 White F 1 68 69
M 11 11
African Am (F 1 19 20
M 2 2
Hispanic F 29 29
M 1 5 6
Asian F 28 28
M 10 10
Other F 2 13 15
M 1 1
060 Total 5 186 191
070 White F 2 64 66
M 9 9
African Am _|F 1 11 12
Hispanic F 2 34 36
M 3 3
Asian F 31 31
M 13 13
Native Am__[F 2 2
Other F 1 7 8
M 2 2
070 Total 6 176 182
080 White F 55 55
M 3 3
African Am (F 1 16 17
M 4 4
Hispanic F 23 23
M 7 7
Asian F 1 22 23
M 8 8
X 1 1
Other F 7 7
M 3 3
080 Total 2 149 151
090 White F 78 78
M 12 12
African Am |F 1 8 9
M 1 1
Hispanic F 2 52 54
M 2 10 12
Asian F 1 33 34
M 24 24
X 1 1
Native Am _|F 1 1
Other F 12 12
M 5 5
090 Total 7 236 243
Medical Assisting Total 26 930 956
Grand Total 26 930 956

Table 27. Medical Assisting degrees and certificates distribution from 2005-2009.
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[spo1 [124010 ]
Count of CCCCO_Assigned Awards2
TOP6_Title Acad Yr Ethnicity sh04  [AS deg Cert It 60 Units [Grand Total
Dental Assistant 080 White F 4 4
African Am _|F 1 1
080 Total 5 5
090 White F 2 2
M 2 2
Asian M 1 1 2
090 Total 1 5 6
Dental Assistant Total 1 10 11
Grand Total 1 10 11
Table 28. Dental Assistant distribution of degrees and certificate for 2008, - { ot e Bl
***************** description of the table.
[spo1 [124020 ]
Count of CCCCO_Assigned Awards?2
TOP6_Title Acad Yr Ethnicity sb04 |AS deg Grand Total
Dental Hygienist 050 White F 9 9
Hispanic F 3 3
Other F 1 1
050 Total 13 13
060 White F 13 13
Hispanic F 3 3
060 Total 16 16
070 White F 7 7
Hispanic F 4 4
Other F 3 3
070 Total 14 14
080 White F 4 4
Hispanic F 3 3
Asian F 1 1
M 1 1
080 Total 9 9
090 White F 11 11
Hispanic F 6 6
Asian F 5 5
Other F 2 2
090 Total 24 24
Dental Hygienist Total 76 76
Grand Total 76 76

Table 29. Dental Hygiene degrees distribution for 2005-

_ - Comment [MVC3]: I changed the
description of the table.




Backup I11-A-1

April 20, 2010
Page 50 of 145
[spo1 [124030 ]
Count of CCCCO_Assigned Awards2
TOP6_Title Acad Yr Ethnicity sh04  [AS deg Cert It 60 Units [Grand Total
Dental Laboratory Technician|050 White F 2 2
M 1 1
African Am |F 1 1
Hispanic F 1 1 2
M 1 1
Asian F 1 1
Native Am |[M 1 1
Other M 1 1
050 Total 1 9 10
060 White F 1 1
Hispanic M 1 1
060 Total 2 2
070 White F 1 1
Hispanic M 2 2
Other M 1 1
070 Total 4 4
080 White F 1 1
M 2 2
African Am [M 1 1
Hispanic F 1 1
Asian M 1 1
Other M 1 1
080 Total 7 7
090 African Am |F 1 1
M 1 1
090 Total 2 2
Dental Laboratory Technician Total 5 20 25
Grand Total 5 20 25
Table 30. Dental Laboratory Technology distribution of degrees and certificates for 2005-2009{. B
[spo1 [125100 ]
Count of CCCCO_Assigned Awards2
TOP6_Title Acad Yr Ethnicity sh04  [AS deg Cert It 60 Units [Grand Total
Paramedic 070 White M 1 1 2
070 Total 1 1 2
080 White F 1 1
M 5 14 19
Hispanic M 5 5
Asian M 1 3 4
Other M 1 1
080 Total 6 24 30
090 White M 1 11 12
Hispanic F 1 1
M 5 5
Asian M 2 2
Other F 2 2
M 1 1
090 Total 1 22 23
Paramedic Total 8 47 55
Grand Total 8 47 55

=

=

Comment [MVC4]: | changed the
description of the table.

Comment [MVC5]: | changed the
description of the table.




[spo1 [125000
Count of CCCCO_Assigned Awards2
TOPG6_Title Acad Yr Ethnicity sb04 Cert It 60 Units |Grand Total
Emergency Medical Services [050 White F 38 38
M 63 63
African Am |F 4 4
M 6 6
Hispanic F 18 18
M 33 33
Asian F 6 6
M 13 13
Native Am__[M 1 1
Other F 6 6
M 7 7
050 Total 195 195
060 White F 24 24
M 68 68
African Am |F 3 3
M 6 6
Hispanic F 20 20
M 33 33
Asian F 5 5
M 19 19
Other F 5 5
M 9 9
060 Total 192 192
070 White F 20 20
M 59 59
African Am |F 1 1
M 3 3
Hispanic F 9 9
M 30 30
Asian M 7 7
Native Am_|F 2 2
Other F 7 7
M 9 9
070 Total 147 147
080 White F 16 16
M 63 63
African Am |F 3 3
M 4 4
Hispanic F 6 6
M 37 37
Asian F 2 2
M 7 7
Native Am_|F 1 1
Other F 4 4
M 10 10
X 1 1
080 Total 154 154
090 White F 30 30
M 20 90
African Am |F 6 6
M 10 10
Hispanic F 13 13
M 62 62
Asian F 6 6
M 20 20
Native Am__[M 3 3
Other F 8 8
M 23 23
090 Total 271 271
Emergency Medical Services Total 959 959
Grand Total 959 959

Table 32. Emergency Medical Services distribution of degrees and certificates 2005-
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2009

=

Comment [MVCE6]: | changed the
description of the table.
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[spo1 [210400 ]
Count of CCCCO_Assigned Awards2
TOP6_Title Acad Yr Ethnicity sh04  [AS deg Cert It 60 Units [Grand Total
Human Services 050 White F 2 2
M 1 3 4
African Am |F 5 18 23
M 2 2
Hispanic F 1 3 4
Other F 2 2
050 Total 7 30 37
060 White F 9 9
M 1 5 6
African Am |F 3 17 20
M 3 3
Hispanic F 1 18 19
M 1 1
Asian F 1 1
Other F 2 2
060 Total 5 56 61
070 White F 1 4 5
M 1 2 3
African Am |F 2 9 11
Hispanic F 1 4 5
Asian F 1 1
070 Total 5 20 25
080 White F 1 3 4
M 1 2 3
African Am |F 1 1
Hispanic F 1 6 7
M 1 1
Asian F 2 2
Other F 2 2
M 1 1
080 Total 3 18 21
090 White F 2 4 6
African Am |F 10 10
M 1 1
Hispanic F 4 10 14
M 2 2
Asian F 1 3 4
Other F 1 4 5
090 Total 8 34 42
Human Services Total 28 158 186
Grand Total 28 158 186
Table 33. Human Services distribution of degrees and certificates for 2005-2009. - {dcec;?m;tongb?e I changed the
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[spo1 [214000 ]
Count of CCCCO_Assigned Awards2
TOP6_Title Acad Yr Ethnicity sh04  [AS deg Cert It 60 Units [Grand Total
Legal and Community Interprd 050 White F 1 1
Hispanic F 2 10 12
M 1 1
Other F 1 1 2
050 Total 3 13 16
060 Hispanic F 1 11 12
M 1 1
Asian F 1 1
060 Total 1 13 14
070 African Am M 1 1
Hispanic F 3 9 12
M 1 1 2
Other F 1 1
070 Total 4 12 16
080 |Hispanic  |F 4 9 13
080 Total 4 9 13
090 White M 1 1 2
Hispanic F 6 26 32
M 1 6 7
090 Total 8 33 41
Legal and Community Interpretation Total 20 80 100
Grand Total 20 80 100

Table 34. Community Interpretation distribution of degrees and certificates 2005-2009.

DATA ANALYSIS

Physician Assistant: Review of the Physician Assistant AS degree and certificates distribution
from 2005-2009 (Table 25) indicates White students received the largest number of certificates
(46.5%) and AS degrees (45.9%) during the 5-year span. Hispanic students received 27% of the
AS degrees and 20.7% of the certificates awarded. African-American students received 13.5%
of the AS degrees and 9.9% of the certificates. Asian students received 13.5% of the AS degrees
and 12.9% of the certificates.

As a measure of equity, the proportions of awards and certificates for each group should be as
close as possible to that group’s proportion in the student population. The equity formula was
applied to each population group to determine if degrees and certificates were awarded
proportional to the population. For example, for White students receiving AS degrees 46.9% -
37.2% =+ 9.7%. The finding indicates that White students received AS degrees disproportional
to its counterparts. Equity measurements were applied to each group of students with the
following results noted: White (AS degree, +9.7%, C = +9.3%), African-American (AS degree-
+4.6%, certificate - +1.0%), and Asian (AS degrees - +4.9%, certificate — 4.3%) students
received disproportionately more AS degrees and certificates than Hispanic students. Hispanic
students received -15% fewer AS degrees and - 21.3 % fewer certificates than other ethnic
groups.

-1

Comment [MVC8]: | changed the
description of the table.
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Gender distribution of the Physician Assistant student population reveals that males received AS
degrees and certificates at a higher rate than female; certificates: 43.6% female and 57.4% male

and AS degree: female 48.6% and male 51%.

Medical Assisting: When examining Medical Assisting AS degrees only, Hispanic students
received AS degrees at a higher rate (38.5%) compared to the other ethnic group, yet received a
disproportionately (- 3.5%) awards relative to the percentage in population. African-American
and Asian students demonstrated similar findings (African-American: - 19.2% and Asian 15.3%.
White students have the lowest award percentage (11.5%) than all ethnic groups. On the other
hand, White student population was awarded the highest percentage (41.4%) of certificates.
Asian and Hispanic students received similar percentages (22.4% and 21.9%, respectively).
African-American and Native American received the lowest percentage (7.6% and 0.04%,
respectively).

Using the equity measure to determine equity in the presentation of AS degrees and certificates
for the Medical Assisting student population, the following results were noted: Hispanic
students received disproportionately fewer AS degree awards (-3.5%) and certificates (-20.1%)
than other groups. African-American (AS degrees - +10.3%, certificates +1.3%) and Asian (AS
degrees + 6.7%, certificates - +13.8%) received disproportionately more AS degrees and
certificates than Hispanic students. White students received disproportionately fewer AS degrees
(- 3.5%) but +4.2% more certificates than the student population.

Gender distribution for awarding the certification is significantly higher for females and males.
For the AS degree and the certificates, females received 80% of the certificates awarded.

Dental Assistant: Data reflecting the Dental Assistant awards (Table 27) were limited to two
years only (‘07 and “08). A mere one male Asian student was awarded an AS degree. A total of
ten certificates were granted, eight to White students received (80%) and one to an Asian and
one to an African-American student. The equity measures for Dental Assisting students
indicates that White students received disproportionately (+42.8%) more certificates than their
counterparts.

Dental Hygiene: The Dental Hygiene program awards only AS degrees, no certificates. White,
Hispanic, and Asian students are the only ethnic groups represented in this population. White
students received 57.9% of the AS degrees awarded, and Hispanic students received 25%. Asian
and “Other” students received awards at the following rates: 9.2% and 7.9%, respectively. Only
one male student was the recipient of an AS degree, the remaining 99% were female recipients.
The equity measure for this program reveals that White students received disproportionately
more (+20.7%) AS degrees than other ethnic groups; conversely, Hispanic student population
received (- 17%) fewer degrees than other ethnic groups.
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Dental Technology: The Dental Technology Program awarded the fewest amount of awards and
certificates over the 5-year period. Hispanic and African-American students each received 40%
of the AS degree awards and White students had the lowest percentage (20%). The equity
measure was not applied to the Dental Technology program because only five AS degrees were
awarded over five years.

Emergency Medical Services: EMS awards the most certificates among the selected career
technology program identified in this report. White student were awarded 49% of the certificates
and Hispanic student followed with 27.2%. Asians received 8.9% of the certificates and
African-American received the least amount, (3.7%). Equity measures indicate that Hispanic
and African-American students received disproportionately fewer certificates (- 15%) than the
other ethnic groups. White students, on the other hand, received disproportionately more
certificates (+11.8%). Males (72.6%) received more certificates than females (27.4%).

Paramedic: The Paramedic Program awarded only eight ASs degree during the 2007, 2008, and
2009 academic years. White students were awarded 87.5% and Asian students represented the
remaining recipient (12.5%). Certificates were awarded to White students at 57.4%, Hispanic
students at 23.4%, Asian students at 10.6% and “Other” at 8.5%. African-American and Native
American students were not represented in this program. The equity indicator demonstrated that
White students received disproportionately (+20.2%) more certificates than other ethnic groups.
Asian student are overrepresented to a lesser extent (+ 2%). Hispanic students are
underrepresented in certificate presentations, receiving disproportionately fewer certificates

(- 18.6%). Male gender was conspicuously overrepresented (92.7%) as compared to females
(7.3%).

Human Services: Human Services awarded a total of 28 certificates from 2005-2009. African-
American students were presented with the highest percentage (35.7%) of certificates. White
and Hispanic students percentage rates were equal (28.6%) and Asian students had the lowest
percent (3.5%). A similar trend was recognized with ethnic representation relative to the AS
degree. African-American students received 38% of the awards, and Hispanic and White
student’s percentages rates were close (28.5% and 34%, respectively). Asians had the lowest
percent rate at 7%. The equity measure indicated that Hispanic, White, and Asian received
disproportionately fewer certificates (- 13.4%, - 8.6%, and -5.1%, respectively). The African-
American student population received disproportionately more (+26.8%) certificates that
Hispanic, Whites, and Asian. Findings for the AS degree award were similar. African-American
students received disproportionately more (+ 29.1) AS degrees than their counterparts. Hispanic
and White students were underrepresented in AS degree awards (- 13.5% and -2.7%,
respectively).
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Community Interpretation: Community Interpretation awarded 80 certificates and twenty AS
degree over the past five years. Hispanic students are the primary award recipients for
certificates (92.5%). Equity measures for the CMI indicates that Hispanic students received
disproportionately more (+50%) certificates than any other counterpart. Female students had a
higher representation of 86% overall.

SUMMARY ANALYSIS FOR STUDENT SUCCESS INDICATOR FOR DEGREE AND
CERTIFICATE COMPLETION

After analysis of each “population group of students” relative to the distribution of degree and
certificate completions the following conclusions were drawn:

When examining only the AA/AS awards conferred at the district level,
overrepresentation of White students diminishes a little, while Asian overrepresentation
rises to 3.1%. Again, White and African-American student awards are decreasing as the
proportion of Hispanics and Asians continues to increase.

When examining only certificates at the district level, White overrepresentation still
persists, but the under representation of Hispanic certificate graduates diminishes slightly.
When examining the distribution of AA/AS awards for discipline-specific programs, the
equity measure indicate that White students receive disproportionately more degrees than
other ethnic groups in the Physician Assistant Program, Dental Hygiene, and Paramedic
programs.

When examining the distribution of certificates conferred for discipline-specific
programs, the equity measure indicated that African-American students received
disproportionately more AS degrees and certificates than other ethnic groups for Human
Services,

The Hispanic students receive disproportionately fewer degrees and certificates relative
to the service area population of Moreno Valley College, except for CMI and Medical
Assisting where they received a disproportionately more certificates and degrees than
other ethnic groups.
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CAMPUS-BASED RESEARCH

5. TRANSFER. The transfer ratio is determined by the number of students (by population
group) who complete a minimum of 12 units and have attempted a transfer-level course
in mathematics or English to the number of students in that group who actually transfer
after one or more (up to six) years.

To compute this measure, the Expanded Student Right to Know dataset for the 2000-01 cohort
was used. This cohort includes all students who attended RCC for the first time during the
academic year of 2000-01. After three years, information about the cohort’s educational
performance, transfers, and awards are made available to all participating institutions via the
Chancellor’s Office. Table 34 shows that the majority of students who transferred did so to other
two-year institutions. Differences exist for transfers to four-year institutions, with Asian students
transferring at 18%, while White and African-American students transferring at about 10% and
Hispanic students transferring at 6% during the three years under review.

TRANSFER Total Transfer Prepared Total
2 year 4 year No Transfer No Yes

Ethnicity White| 13.5% 10.0% 76.5% 5717 94.5% 5.5% 5717
African American 16.6% 9.6% 73.8% 1537 96.9% 3.1% 1537
Hispanic| 11.3% 6.1% 82.6% 4163 95.8% 4.2% 4163
Asian/Paclsland 15.9% 18.2% 65.8% 1317 92.3% 7.7% 1317
Nat Americal 14.9% 9.7% 75.4% 134 97.8% 2.2% 134
Other| 15.4% 15.1% 69.4% 628 93.0% 7.0% 628
Total 13.5% 9.8% 76.7% 13496 94.9% 5.1% 13496

Table 35. * "Transfer Prepared” indicates successful completion of at least 56 transferable units
at Riverside Community College with a GPA of at least 2.0

DATA ANALYSIS

Table 35 shows that the majority of students who transferred did so to other two-year
institutions. Differences exist for transfers to four-year institutions, with Asian students
transferring at 18%, while White and African-American students transferring at about 10% and
Hispanic students transferring at 6% during the three years under review. These trends are
similar for students who are “transfer-prepared.” Since transfer is somewhat dependent on the
accepting institution, the measure of “transfer-prepared” is used to reflect the extent to which
students are able to become ready to transfer successfully to a four-year institution. The
definition of “transfer-prepared” means successful completion of at least 56 transferable units
with a grade point average of at least 2.0. Again, Asian and White students were more
successful on this measure compared to Hispanic and African-American students. Native
Americans were the only sub-group less transfer-prepared than Hispanic and African-American
Students, but the percentage of Native Americans who transferred were greater than African-
American and Hispanic students.
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TRANSFER: Goals And Activities

STUDENT SUCCESS INDICATOR FOR ACCESS

“Compare the percentage of each population group that is enrolled to the percentage of
each group in the adult population within the community served.”

Data shows disparity in access to public service training programs and healthcare programs that
lead to attainment of high paying professional careers.

GOAL 1:

Increase diversity to better reflect the service community in public service training programs (i.e.
fire technology and administration of justice), emergency medical service training programs, the
dental hygiene program, and the physician assistant program.

ACTIVITY 1.1:
¢ In Fall 2010, Office of the Dean at BCTC will coordinate diversity strategies with public
service agencies representatives to promote diversity in the recruitment and hiring of
under-represented populations.
e The Emergency Medical Services (EMS), Dental Hygiene (DH), and Physician Assistant
(PA) programs will develop presentations for community outreach events that target
African-American and Hispanic populations.

EXPECTED OUTCOME 1.1:
e By Spring 2011, Office of the Dean at BCTC and public service agencies representatives
will develop outreach strategies that target under-represented populations.
e 1n 2011-2012 public service agencies will do three presentations at events that target
underrepresented populations.
e In2011- 2014 the EMS, DH, and PA programs will make three presentations annually at
community events that target African-American and Hispanic populations.
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TRANSFER: Goals And Activities

STUDENT SUCCESS INDICATOR FOR COURSE COMPLETION

“Ratio of the number of credit courses that students by population group actually complete by
the end of the term compared to the number of courses in which students in that group are
enrolled on the census day of the term”

“Overall, African-American students had the lowest levels of course completion rates (59.5%).

GOAL 2:
By Fall 2014, increase the successful course completion rate for African-American students by 5
%.

ACTIVITY 2.1:

e In Fall 2010, establish a counseling session that meets on a scheduled basis to address
academic issues for African-American students. (African-American Student Success
Task Force)

e In Fall 2010, develop a mentorship program for African-American male students.
(African-American Student Success Task Force)

e In Fall 2010, the African-American Student Success Task Force will develop learning
communities (i.e. English/Reading, African-American History/American-Literature) that
will promote African-American student success.

e InFall 2010, the African-American Student Success Task Force will design a program in
which African-American students will complete educational plans, participate in study
skill workshops, participate in basic skills workshops, and financial planning workshops.

EXPECTED OUTCOME 2.1.1:

e By Fall 2014, the course completion success rate for African-American students will
increase by 5%.

e By Spring 2011, every African-American student who enrolled in the mentorship
program will be assigned a mentor.

e By Spring 2011, cohorts of African-American students will begin matriculating through
learning communities designed by the African-American Student Success Task Force.

e By Spring 2011, the Task Force intervention will be in place.
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TRANSFER: Goals And Activities

STUDENT SUCCESS INDICATOR FOR ESL AND BASIC SKILLS COMPLETION

“Ratio of the number of students by population group who complete a degree-applicable
course after having completed the final ESL or basic skills course to the number of those
students who complete such a final course”

The number of students enrolling in ESL courses is low compared to other English courses.

GOAL 3.1
By Fall 2015, there will be a 10% increase in the number of students enrolling in ESL courses.

ACTIVITY 3.1
o InFall 2010, develop a more accurate instrument (to include reading comprehension) and
appropriate placement procedures for ESL students. (ESL/reading faculty)
e In Spring 2012, develop a computerized placement test for ESL students to improve
accessibility for taking the placement test (ESL/reading faculty)
e Promote ESL course on the Moreno College website and during college orientation.

EXPECTED OUTCOME 3.1
e By Fall 2013, complete the development, assessment, and validation of the computerized
ESL Placement Test.
e By Spring 2013, the computerized test will be in place.
e By Spring 2015, the number of ESL students enrolling in ESL course will increase by
10%.
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TRANSFER: Goals And Activities

STUDENT SUCCESS INDICATOR FOR ESL AND BASIC SKILLS COMPLETION

“Ratio of the number of students by population group who complete a degree-applicable
course after having completed the final ESL or basic skills course to the number of those
students who complete such a final course”

Hispanic students comprise 95% of the students taking ESL, were most likely to attempt a
transferable college English course (82%), but only succeeded at a passing rate of 20%.

GOAL 3.2:
By Spring 2014, there will be a 5% increase in successful completion of an associate degree
English course by students who progressed through the ESL course sequence.

ACTIVITY 3.2:

e InFall 2010, develop learning communities by combining ESL courses with other
disciplines (i.e. ESL/Early Childhood) to promote student persistence and success. (ESL
and ECS faculty).

e In Spring 2010, utilize supplemental instruction to increase student persistence and
success rate in ESL courses.

o Utilizing the existing early alert system to provide appropriate services. (Dean of Student
Service and ESL faculty)

o Develop modular and compressed curriculum to address the specific needs of the ESL
student (ESL faculty)

EXPECTED OUTCOME 3. 2:
e By 2014, there will be a 5% increase in the success rate of Hispanic students who
progress through the ESL course sequence and successful complete a college-level
English.
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TRANSFER: Goals And Activities

STUDENT SUCCESS INDICATOR FOR ESL AND BASIC SKILLS COMPLETION

“Ratio of the number of students by population group who complete a degree-applicable
course after having completed the final ESL or basic skills course to the number of those
students who complete such a final course”

Institutional Research data indicates that African-American students who successfully completed
basic skills entry-level English courses and then attempted college level English passed at a 36%
rate. Hispanic students showed similar results at a 40% pass rate.

GOAL 3.3:

By spring 2013, there will be a 5% increase in the number of African-American and Hispanic
students who began with basic skills English courses and subsequently successfully complete
college level English.

ACTIVITY 3.3:

e InFall 2010, evaluate the effectiveness of existing linked courses (i.e. English 50/reading
83) to determine if students who enroll in these linked courses complete college level
English courses at a higher success rate than students who did not enroll in the linked
courses. (Institutional Research, Student Equity Committee)

e In Summer 2010, began Jumpstart English Program (English faculty)

¢ In Fall 2010, develop thematic courses to increase the interest of ethnically diverse
students in the course to improve student persistence and increase pass completion rates.
(English faculty)

EXPECTED OUTCOME 3.3.1:
e By Spring 2011, English and reading faculty will meet to develop two interventions for
student success based on the data analyzed from the research on the linked courses.
e By Spring 2013, there will be a 5% increase in the number of African-American and
Hispanic students who began with basic skill English courses and subsequently
successfully completed college level English.
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TRANSFER: Goals And Activities

STUDENT SUCCESS INDICATOR FOR ESL AND BASIC SKILLS COMPLETION

“Ratio of the number of students by population group who complete a degree-applicable
course after having completed the final ESL or basic skills course to the number of those
students who complete such a final course”

Of the students who successfully passed through the basic skill reading sequence (82%) and
attempted ENG-50 or ENG-1A, African-American and White students passed at the lowest rate
(45%).

GOAL 3.4:

By Spring 2014, there will be a 5% increase in the success rates of African-American and White
students who take basic skills entry-level reading courses and successfully complete college level
English.

ACTIVITY 3.4

e InFall 2010, provide a forum for reading faculty and Student Service personnel to
cooperate in developing interventions in response to ACCUPLACER/Placement Test
results and the needs of the African-American and White student reading population.
(Student Equity Committee)

¢ In Fall 2010, determine the success rates of African-American and Native American
students testing into basic skills reading classes who do not take subsequent reading
courses and attempt a college English course. Compare those rates to the success rates of
students who take the basic skills reading courses and then attempt a college English
course. (Institutional Research/Student Equity Committee)

o InFall 2010, evaluate the effectiveness of existing linked courses (i.e. English 50/reading
83) to determine if students who enroll in these linked courses complete college level
English courses at a higher success rate than students who did not enroll in the linked
courses. (Institutional Research, Student Equity Committee)

e In Spring 2011, use the results of the research to implement appropriate interventions as
determined by the reading faculty.

e In Summer 2010, began Jumpstart reading program to facilitate student learning.
(Reading faculty)

EXPECTED OUTCOME: 3.4.1:
e By Spring 2011, put in place interventions developed in response to ACCUPLACER/
Placement Test results.
e By Spring 2011, English and reading faculty will meet to develop two interventions for
student success based on the data analyzed from the research on the linked courses.
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By Spring 2014, there will be a 5% increase in the success rates of African-American and

White students who take basic skills reading courses and the number of students testing

into reading courses self-selecting to enter basic skills reading courses.

African-American and Native American students had the lowest completion pass rate (33% and
25%, respectively) of students who passed through the entire mathematic sequence.

GOAL 35:
By 2014, there will be a 5% increase in success rates of African-American and Native American
students who pass through the entire sequence.

ACTIVITY 3.6:

Continue learning communities combining basic skills mathematics courses with other
disciplines to increase the number of students taking transfer level mathematic courses.
(i.e. Guidance 48/Math 63)

In Summer 2010 initiate, Jumpstart program for math to promote student success in math
courses.

In Spring 2010, utilize supplemental instruction for Math 52 to increase student success
rate.

EXPECTED OUTCOME 3.6.1:

By Fall 2012, the percentage of students who pass basic skills mathematics course and
attempting transfer level mathematic courses will increase by 5%.

By Fall 2012, the pass rate of students taking basic math courses will increase by 2%.
By 2014, there will be a 5%increase in the persistence of Hispanic, African-American,
and Native American students from basic skills entry-level mathematics courses to
successful completion of college-level math courses.



Backup I11-A-1
April 20, 2010
Page 65 of 145

TRANSFER: Goals And Activities

STUDENT SUCCESS INDICATOR FOR DEGREE AND CERTIFICATE COMPLETION

“Ratio of the number of students by population group who receive a degree or certificate
to the number of students in that group with the same informed matriculation goal™

GOAL 4:
By Spring 2014, achieve proportional degree and certificate attainment by ethnic sub-groups
relative to their enrollment numbers.

ACTIVITY 4.1 :

e InFall 2010, the Student Equity Committee will develop a task force to explore
institutional barriers that impede equitable degree and certificate attainment for the
Moreno Valley College students

e In Spring 2011, recognize any institutional barriers that exist that prohibit equitable
degree and certificate attainment among all sub-groups. (Student Equity
Committee/Student Services)

e In Spring 2011, CTE programs will engage in recruitment efforts that promote
proportional degree and certificate attainment. (CTE representatives, Student Equity
Committee)

EXPECTED OUTCOME 4.1:

e By Spring 2011, the Student Equity Committee will report identified institutional barriers
that impede equitable degree and certificate attainment.

e By Fall 2012, the Student Equity Committee will develop two interventions to address
institutional barriers that impede equitable degree and certificate attainment.
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TRANSFER: Goals And Activities

STUDENT SUCCESS INDICATOR FOR TRANSFER

“Ratio of the number of students by population group who complete a minimum of 12
units and have attempted a transfer level course in mathematics or English to the number
of students in that group who actually transfer after one or more (up to six) years™

Asian and White students are more “transfer-prepared” than Hispanic and African-American
students.

GOAL 5.1:
By Spring 2013, there will be a 5% increase in the number of Hispanic and African-American
students who are transfer-prepared.

By Spring 2014, there will be a 5% increase in the number of Hispanic and African-American
students who transfer to 4-year institutions.

ACTIVITY 5.1:

e InFall 2010, increase the number of African-American and Hispanic students
participating in current successful learning communities and other transfer activities at
the college (i.e. Transfer Center workshops).

o InFall 2010, develop workshops or other interventions to encourage students who
complete developmental requirements in ESL, reading, English and math courses, to
enroll in transferable level English and Math courses the following semester.

e Fall 2010, initiate counseling and advisement to students who completed basic skills
requirements in English and math, bu