
   
RIVERSIDE COMMUNITY COLLEGE DISTRICT 

BOARD OF TRUSTEES 
TEACHING AND LEARNING COMMITTEE 

October 9, 2007 – 5:00 p.m. 
Board Room AD 122, O.W. Noble Administration Building, Riverside City Campus 

 
 Committee Members: José Medina, Committee Chairperson 
 Janet Green, Vice Chairperson 

Ray Maghroori, Vice Chancellor, Academic Affairs 
Debbie DiThomas, Interim Vice Chancellor, Student 
 Services/Operations 
Doug Beckstrom, Academic Senate Representative, 
 (Moreno Valley Campus) 
Richard Mahon, Academic Senate Representative (Riverside) 
Sharon Crasnow, Academic Senate Representative 
 (Norco Campus) 
Tony Torres, ASRCC Student Representative 
Kathleen Sell, CTA Representative 
Gustavo Segura, CSEA Representative 

 
AGENDA 

 
VI. Board Committee Reports 

 A. Teaching and Learning 
 
1. International Education  
 - Committee to be presented with a report on the manner in which RCCD 

prepares students to be part of the global community. 
 
2. Update on Schedule of Classes 

- Committee to receive an update on the schedule of classes. 
  

3. Sabbatical Leave Reports 
- Committee to be presented with the sabbatical leave reports of David 
Baker and Robert Prior. 

 
4. Comments from the public. 

   
Adjourn 

 
Prepared by: Naomi Foley 
  Administrative Assistant 
  Academic Affairs 



RIVERSIDE COMMUNITY COLLEGE DISTRICT 
TEACHING AND LEARNING 

 
Report No.:  VI-A-1  Date:  October 16, 2007 
 
Subject: International Education 
 
Background:   Presented for the Board’s information is a report on the manner in which RCCD 
prepares students to be part of the global community.  The district accomplishes this by offering 
a broad and comprehensive array of programs, such as Study Abroad and Model United Nations, 
and a strong curriculum-based international education in Art, History, Political Science, 
Business, Management and World Languages.  Additionally, the district maintains an 
international trade center, provides statewide leadership for the fourteen Centers for International 
Trade Development throughout the state, and is host to the World Affairs Council of Inland 
Southern California.  Finally, RCCD’s student body, staff, and faculty are a group with a distinct 
international composition that mirrors the diversity of the community and that of the world 
beyond. 
 
Information Only. 
 
 
 
 
  James L. Buysse 
  Interim Chancellor 
 
Prepared by: Ray Maghroori 
 Vice Chancellor, Academic Affairs  
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Preparing Students for a Global Community 
at 

Riverside Community College District 
 

In the 21st century, people everywhere are affected by transnational issues. Global environmental 
changes, international politics and business issues all impact daily American life at the national 
and local levels. The world is changing; advances in technology have made the world seem 
smaller as individuals are more able to access information and communicate with others all over 
the world.  As a result, to be both an educated person and an effective member of the work force, 
an individual must have a basic understanding of international issues.  
 
Cognizant of this need, Riverside Community College District has a long history of and 
commitment to international education. Evidence of this is reflected in the district’s newly- 
adopted General Education Student Learning Outcomes which include Global Awareness as one 
of the six major outcomes for Degree and Vocational Programs.  Dedicated also to the concept of 
an internationally-based education, RCCD supports a curriculum that includes the integration of 
global issues within general education courses and offers a wide array of discipline-based 
courses that are specifically international in their orientation and presentation, all designed to 
prepare students for success in the global community. 

 
Philosophically, international education is designed in its broadest sense to include all programs, 
projects, studies, and activities that encourage an individual to learn, understand and care about 
the world beyond his or her community and to transcend culturally conditioned, ethnocentric 
perspectives, perceptions and behaviors.  The district’s dedication to international education has 
been reflected in a variety of programs. These include: 

 
 Curriculum Based International Education 
 Study Abroad Program  
 World Languages  
 Model United Nations Program 
 World Affairs Council 
 International Students and Programs 
 International Trade Center 

 

Curriculum Based International Education:  Although a community college is not able to offer 
upper-division courses, Riverside Community College District, offers a significant number of 
courses that are designed to expand students’ awareness and knowledge of global issues, world 
politics, history, culture, and civilization. These courses include: 
 

African Art History 
Asian Art History 
Comparative Government     
Current Global Issues 
History of England 
History of Mexico 
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History of the Middle East 
History of World Civilizations 
International Business 
International Management 
International Organizations 
Introduction to American Foreign Policy 
Introduction to Political Economy 
Introduction to World Politics 
Latin American Politics  
Mexican Art History 
Modern Russia 
Politics of the Middle East 
US-Mexico Border Studies 
World Religions 

 
By offering these courses, the district provides opportunities for students to be exposed to the 
international issues that may affect their lives. These courses  assist students to become more 
prepared to deal with the complexity of living in a truly global community while developing 
increased sensitivity and understanding of the true interdependence of today’s nation-state. 
 

Study Abroad Program:  Serving students of every age, ethnic, and academic background, 
RCCD’s Study Abroad program offers an unparalleled international education experience. 
Semester-long programs in Oxford, England and Florence, Italy provide RCCD students with an 
opportunity to spend a semester abroad, making progress toward their educational objectives, 
while developing an understanding and appreciation for international issues. General Education 
transferable courses are offered by RCCD faculty who apply to teach in the program, thus 
providing unique professional development opportunities and enrichment experiences for 
faculty.  Over the eighteen years of the International Education program’s existence, many of the 
study abroad students have found employment with multinational organizations.  Presently, there 
are students who have returned to their RCCD-foreign study country and are attending the 
University of Rome, the University of Florence, the Fashion Institute of Florence, the Florence 
School for Art Restoration, Oxford University, and Charles University in Prague, Czech 
Republic.  This program has proven to be a life-changing experience for students and faculty.  
Currently, the possibility of moving the program from England to either Salamanca, Spain or 
Prague, Czech Republic is being explored.  
   
RCCD’s short-term summer programs provide students, faculty, staff, and members of the 
community with an opportunity to travel abroad, enabling them to gain a better understanding of 
international issues. In recent years, the summer programs have included tours of the Czech 
Republic, Hungary, Spain, France and Greece. 
 

The Study of World Languages:  A key element in international education is the acquisition of a 
foreign language. Living in a global community requires knowledge of cultures, customs, and 
languages. Speaking a foreign language facilitates living and interacting in today’s 
interdependent world. The study of foreign language is an important cornerstone of a 
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comprehensive international education. Through the study of foreign languages students are 
exposed to culture and civilization as reflected in language, literature, art, history, politics, 
customs, and social institutions. A wide range of foreign languages offerings include: 

  
Arabic Japanese 
Chinese Korean 
French Latin 
German Portuguese 
Greek  Russian 
Italian Spanish 
 
In addition to teaching students a world language, advanced courses offered by the discipline 
of World Languages also expose the students to:  
 
Arabic, Culture and Civilization 
French, Culture and Civilization 
German, Culture and Civilization 
Italian, Culture and Civilization 
Japanese, Culture and Civilization 
Korean, Culture and Civilization 
Russian, Culture and Civilization 
Spanish, Culture and Civilization 

 

United Nations Program:  The Riverside Community College District has a very active Model 
United Nations Program. Housed in the Department of Political Science, the program develops 
and enhances skills in leadership, diplomacy, negotiations and international affairs. Students 
participating in the Model United Nations (MUN) program take courses in international 
organizations and participate in United Nation simulations. 

The goal of the MUN experience is to provide college students from around the world with an 
opportunity to achieve a better understanding of the dynamics of multilateral diplomacy. A 
Model United Nations conference is a simulation of the real United Nations where each school 
represents a foreign country or non-governmental organization (NGO). Students must learn 
about their country, world events, and the organizational structure and operation of the United 
Nations itself. The United Nations is split into different committees and sub-committees. Each of 
these committees attempts to tackle today’s difficult world problems. A wide variety of issues 
are discussed at the conferences including nuclear disarmament, human rights, intellectual and 
technological property rights, and economic issues like regional free trade zones. 

The RCCD Model United Nations team participates nationally at several conferences including 
the American Model United Nations (AMUN) conference in Chicago and the National Model 
United Nations (NMUN) conference in New York City.  In 2006 RCCD Model United Nations 
program became truly international and attended the MUN Conference in Cairo/Egypt. The 
following year (2007) it participated at the MUN Conference in Montréal/Canada and this year is 
planning to attend a MUN conference in England or Germany. During the last two years the 
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award winning Model United Nations program has hosted very successful regional MUN 
conferences in the Inland Empire.  

 
Center for International Students and Programs:  Each semester, about 250 students from more 
than 60 nations attend classes in the district.  These students help to enrich the international 
climate of the campuses through their interactions with students and faculty. The Center for 
International Students and Programs is responsible for all aspects of recruiting and serving 
international students: advertising and promoting RCCD; recruiting in person and on the internet 
and through email; admitting; issuing I-20 document for student to take to U.S. consulate for a 
student visa allowing study in the United States; orientation including assessment tests; 
counseling; and processing health and accident insurance. Two classes are required for new 
International students, Guidance and American Classroom Culture.   
 
The federal required SEVIS (Student and Exchange Visitor Information Service) reporting and 
monitoring are done by the Center for International Students and Programs. SEVIS is under the 
U.S. Department of Justice and Homeland Security, and the Department of State.  
 
International students’ tuition and fees beginning in Summer 2007 are $212 per unit (including 
$20 Enrollment Fee, $173 Nonresident Tuition, and $19 International Surcharge.) The revenue 
remains with the district. Students are required to be enrolled in a minimum of 12 units each 
semester and have a GPA of 2.0 or higher.  (Fifty percent have a GPA of 3.3 or higher.)  Also, it 
should be mentioned that students who receive an I-20 from RCCD may attend classes at any of 
the three campuses or combination of campuses throughout the District. 
 
The Center organizes orientation classes, welcome receptions, social and community activities 
for international students to prepare them for the American college experience. The International 
Club provides a broad range of activities on and off campus, including social events and 
opportunities for community service. An end-of-year event celebrates the graduation and/or 
transfer to four-year universities.  The majority of students continue their education. In June 
2007, six students transferred to UCLA, four to Berkeley, four to UC San Diego, four to Cal 
Poly Pomona, two to the University of Southern California, and several others to UC Riverside, 
La Sierra University, Loma Linda University, Cal State Fullerton and a dozen other universities.   
 
The Center also contributes to the international dimension of the district’s colleges by presenting 
resource speakers from the United States and abroad who address current world issues.  The 
Center facilitates the formation of partnerships and exchanges with colleges and universities in 
other countries. Currently partnerships and exchanges are being discussed with institutions in 
Japan, Korea, China, and Denmark. 
 
In Spring 2007, RCCD was host to 240 international students.  Japan and Korea had the highest 
student representation at RCCD with about 50 students each enrolled in the district. They were 
among 160 students from Asia and Pacific countries represented in District classes.  For Fall 
2007, total figures are very positive: 62 new students, the largest new group in several years, and 
a total number of 249.  Appendix (1) provides additional information about countries and regions 
represented at RCCD in Fall and Spring 2007. 
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Center for International Trade Development (CITD):  The College maintains an international 
trade center devoted to the promotion of international trade in general and more specifically with 
Mexico. Funded by the California Community College’s (Chancellor’s Office) Economic and 
Workforce Development Program, the CITD supports a mission to advance California's 
economic development and global competitiveness by providing quality training and services to 
small to medium sized enterprises that are potential or current exporters or importers, as 
described in the California Government Code Section 15379.21.  RCCD’s Center for 
International Trade Development is part of a network of 14 centers in California. The network 
has existing working relationships with local, industry, federal and international partners, and has 
contractual relationships with the U.S. Department of Commerce, International Trade 
Administration, the Western United States Agricultural Trade Association, Export Import Bank 
of the United States, and the U.S. Department of Education, Business and International 
Education Programs. The center provides the following value-added services:  

• Individualized assistance to help existing companies and new ventures strategically 
evaluate and pursue international business opportunities  

• International business conferences, workshops and seminars designed to provide 
information and tools to help enterprises, and organizations capitalize on global business  

• Reference and referral services for specific customs, regulatory, and operational 
challenges  

• International matchmaking services to include introducing California companies to 
potential trading partners through overseas trade missions, hosting of inbound delegations 
and trade leads distribution  

• Assist community colleges in internationalizing their campuses and communities, 
developing specialized programs and courses in international trade. 

Statewide Director – Centers for International Trade Development hosted by RCCD the 
statewide director provides leadership to the 14 Centers for International Trade Development 
throughout California, working in conjunction with the Economic and Workforce Development 
Program at the Chancellor’s Office of the California Community Colleges. Primarily responsible 
for providing a strategic plan for the initiative, monitoring and reporting on the operational 
effectiveness of the 14 CITD grants at community colleges, and working with federal, state and 
non-governmental organizations to coordinate international business promotion activities in 
California.  These efforts help support the critical bridge between governmental and private 
sector entities and the community college system on global business issues. The Statewide 
Director serves on the executive council of the California Trade Partnership which is comprised 
of California Agency executives, World Trade Centers, the Governor’s Office and U.S. 
Department of Commerce, and serves as the primary liaison for community college economic 
development programs on international business efforts of the State, including: 

• Trade missions, supported by Governor Schwarzenegger’s trade missions to Japan, 
China, Mexico and Canada, with plans to assist with the upcoming mission to India. 
Involvement centers on facilitating small business involvement and associated marketing 
activities 

• Management of the City/State Partner agreement with the Export Import Bank of the 
United States, which gives an edge to small businesses who want to export by mitigating 

 



  VI-A-1 
  October 16, 2007 
  Page 6 of 8 

 

some of the financial risk through export credit insurance and other export working 
capital loans to small business 

• Management of the memorandum of understanding with the Secretary of the California 
Department of Food and Agriculture (CDFA); to carry out the California Ag Export 
Program.  Select community colleges (with CITD programs) facilitate inbound buying 
delegations, international promotions and export readiness training for California 
companies in partnership with CDFA 

• Input to California international trade policy and strategic planning, working with the 
Undersecretary of International Trade, California Business Transportation & Housing 
Agency 

• Leadership of the effort to promote the export of education services for California 
colleges and universities, working in conjunction with the Commerce Department, and 
the State Department on various initiatives 

• Service on the CCC Economic Development Program Advisory Committee in 
Sacramento. 

International Speakers and Conferences:  The Riverside Community College District is host to 
the regional World Affairs Council of Inland Southern California. The Council is one of about 80 
community groups affiliated with the national umbrella organization World Affairs Councils of 
America. The groups are nonpartisan, educational, and nonprofit. The World Affairs Council of 
Inland Southern California, founded in 1964 by area colleges and universities, is the premier 
forum presenting national and international speakers in the Inland Empire. Riverside Community 
College District was a charter member of the organization. Diplomats, journalists, business and 
military leaders, scholars and others with leadership roles meet with council members and 
students of the region. Today, 15 colleges and universities are sponsoring academic institutions. 
The Council promotes the discussion of current international issues through its series of 
programs, which feature many international speakers. Through its affiliation with the World 
Affairs Council, students and faculty are able to attend the Council’s programs and have the 
opportunity to remain abreast of international developments and issues. 

 

RCCD Community: An International Village:  Being a student, faculty or staff member in the 
district provides outstanding exposure to global issues as members of these groups represent a 
wide range of nationalities and national origins. The list below is a sampling of the countries that 
are represented within the district’s college community.   

       
Canada Iran Puerto Rico 
China Italy Russia 
England Japan Somalia 
Eritrea Korea Syria 
France Lebanon Turkey 
Greece Mexico Vietnam 
India Philippines
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Appendix (1) 

Countries of Origin and Number of International Students at RCCD Fall 2007 

Country              # Students           Country               # Students               Country                   # Students     
Algeria  1  Guatemala  1  Peru  2
Argentina  1  Hong Kong  4  Philippines  10
Benin  1  India  3  Romania  1
Brazil  8  Indonesia  9  Russia  1
Cambodia  2  Iran  2  Serbia  1
Cameroon  2  Japan  38  Sri Lanka  3
Canada  5  Jordan  1  South Africa  1
Burkina Faso  1  Kenya  6  Tanzania  1
China  16  Korea  48  Taiwan  17
Colombia  1  Kuwait  1  Thailand  3
Croatia  1  Lebanon  1  Trinidad & Tobago  3
Ecuador  2  Macedonia  1  Turkey  5
Egypt  1  Madagascar  1  Turkmenistan  1
El Salvador  2  Malaysia  1  United Arab Emirates  2
Equatorial Guinea  1  Mauritania  1  United Kingdom  1
Ethiopia  1  Mexico  2  Uruguay  1
Finland  1  Netherlands  1  Vietnam  13
France  1  Nigeria  5  Zambia  2
Germany  2  Pakistan  2  Zimbabwe  1
Ghana  1  Panama  1  TOTAL  249

 
Fall 2007 New International Students and Countries of Origin 

 
Benin  1  Japan  9  Taiwan  5
Canada  1  Kenya  1  Tanzania  1
China  11  Macedonia  1  Trinidad & Tobago  1
Egypt  1  Mexico  1  Turkey  2
Ethiopia  1  Nigeria  1  United Arab Emirates  1
Germany  1  Philippines  4  Uruguay  1
Guatemala  1  South Africa  1  Vietnam  4
Indonesia  3  South Korea  9  TOTAL  62

 
Regions and Numbers of Students 

 
Africa  25  The Americas  29  Middle East & N. Africa  11
Asia & Pacific  167  Europe & Eurasia  17  TOTAL  249

 
Asian Countries 

 
Cambodia  2  Japan  38  Taiwan  17
China  16  Korea  48  Thailand  3
Hong Kong  4  Malaysia  1  Vietnam  13
India  3  Philippines  10  TOTAL  167
Indonesia  9  Sri Lanka  3  
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Countries of Origin and Number of International Students at RCCD Spring 2007 
  

    Country           # Students       Country         # Students        Country                  # Students       
 

Afghanistan  1 India      11 Philippines     5 
Algeria  1 Indonesia 11 Romania        1 
Argentina  1 Iran 2 Russia         2 
Benin  2 Israel  1  Serbia    1 
Brazil  8 Japan 50 Sri Lanka    3 
Burkina Faso  1 Jordan  1  Sweden    1 
Cambodia  3 Kenya  5 Taiwan   14 
Cameroon  4 Korea 51 Thailand      2 
Canada  7 Kuwait 1 Trinidad & Tobago    1 
China  5 Lebanon 2 Turkey      2 
Colombia  1 Madagascar  1 Turkmenistan    1 
Croatia  1 Malaysia  1 United Arab Emirates   1 
Equador  2 Mexico 1  United Kingdom    1 
El Salvador  1 Morocco 3  Venezula   1 
Equatorial Guinea  1 Netherlands 1  Vietnam   9 
France  1 Nigeria     4  Zambia   2 
Germany  2 Pakistan  2  Zimbabwe   1 
Ghana  3 Panama  1   
Hong Kong                  3 Peru 3 
 

Spring 2007 New International Students and Countries of Origin 
 

Brazil 1 Kenya 1 Taiwan 3 
Cameroon 2 Korea 7 Thailand 1 
China 2 Morocco 1 Trinidad & Tobago 1 
Ghana 1 Pakistan 1 United Arab Emirates 1 
Hong Kong 1 Philippines 1 United Kingdom 1 
Indonesia 1 Romania 1 
Japan 6 Sri Lanka 1 
 

Regions and Numbers of Students 
 

   Africa                        24 Europe & Eurasia 14 Middle East & N. Africa 15 
   Asia & Pacific         160  The Americas 27  
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August 27, 2007 
 
Dr. Linda Lacy, President 
Riverside Community College 
4800 Magnolia Avenue 
Riverside, California 92506 
 
Dear President Lacy, 
 
Before outlining the professional experiences gained and the institutional benefits of my recent 
sabbatical leave, I want to express my sincere appreciation to you, the Professional Growth and 
Sabbatical Leave Committee, and the District’s Board of Trustees for granting me an occasion to 
study the historical contexts of systemic oppression in American criminal justice. But it is 
Chancellor Rotella to whom I am most indebted, for without his trust and confidence my leave 
would not have been possible. 
 
The only way I know how to explain to you the professional experience gained during my 
sabbatical leave is to outline the work accomplished over the last year. To begin, in my judgment 
a critical shortcoming of the research record on criminal justice in the United States is that 
scholars have ignored the historical maturation of systemic oppression in its administration. 
Specifically, researchers have overlooked the historical contexts of the social, political, and 
economic conditions engendering government policies that today rationalize biased practices in 
justice administration. Today’s bigoted and unfair policies justifying biased practices of justice 
agents do not exist in a vacuum; scholars must understand these policies and practices as 
products of our country’s oppressive race, ethnic, gender, class, and homophobic history. Still, 
our oppressive history has yet to compel most researchers to distrust policies that excessively 
punish marginalized persons. The dearth of inquiry on the oppressive history of justice policies 
and practices is, perhaps, explainable given a growing consensus among scholars that the 
American criminal justice system is void of institutional bias. Yet critical scholarship continues 
to warn that nowhere in American society are the ideologies of racism, sexism, classism, and 
heterosexism more ruinous to the lives and communities of marginalized persons than in the 
United States justice system. 
 
As you know, I contracted with Prentice Hall Publishers last year to write a book that brings the 
historical foundations of systemic oppression in contemporary justice administration to the 
forefront of sociolegal debate. Tentatively titled The Brutalization of Systemic Oppression in the 
Administration of American Criminal Justice in Historical Context, I have divided the book into 
five sections. The chapters in the first section of the book distinguish systemic oppression as 
defined by critical theorists, identify the sociodemographic assignment of marginalized persons 
within the American class structure, and explain minority crime and criminality in the context of 
majority group protection. The chapters in the second part of the book examine the history of 
local, state, and federal police lawlessness. The chapters in the third section consider the bias 
practices of courts and judicial officers including state and federal prosecutors and defense 
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lawyers, and the fourth part investigates the oppression systemic to correctional policies and 
practices. The research and writing required for these chapters is rather straightforward since 
there is extensive critical scholarship available on these themes. 
Far more complex is explaining the oppressive history of the social, political, and economic 
conditions giving rise to judicial imposition of capital punishment to disenfranchised and 
marginalized persons. Complicating matters is that no scholarly research has comprehensively 
studied the historical contexts of systemic oppression to executions in the United States. Thus, a 
major contribution of the fifth section of the book to the academic record on capital punishment 
is furthering understanding of the oppressive contexts in which executions have taken place since 
the earliest periods of our national history. Given their distinctive racial histories in the United 
States, the chapters in this section to the book involve separate and discrete discussions on the 
social, political, and economic contexts of executions to white ethnics, slaves and Black 
Americans, American Indians, Asian Pacific Islanders, and Latinos. It is here that I have 
concentrated my efforts over the last year. 
 
The necessary first step to analyzing the historical contexts in which death penalty jurisdictions 
have executed disenfranchised populations was to construct a comprehensive inventory of 
executed prisoners from the earliest periods of colonial history. Achieving this end required 
correcting deficiencies in the historical record on executions in the United States. Reliable data 
are crucial to social science research because analyses must withstand the rigorous scrutiny of 
learned evaluators. In this regard, it is imperative that scholars critique my arguments as free of 
factual errors and replete with a thorough understanding of the historical and contextual 
precedents giving rise to the structure and dynamics of biased justice administration in the 
United States today.  
 
Death penalty scholars generally agree that M. Watt Espy’s inventory is the most comprehensive 
index of confirmed executions in United States. Espy began collecting data on public executions 
from his home in Headland, Alabama, in the early 1970s. He moved the data collection project to 
the University of Alabama Law Center years later where documenting new cases and amending 
already confirmed cases continued under the auspices of the Capital Punishment Research 
Project. Espy’s inventory is available to researchers from the Inter-University Consortium of 
Political and Social Research housed at the University of Michigan. The latest release of the file 
for public use includes information on prisoners executed from 1608 to 2002 and identifies the 
name, race, age, sex, and occupation of the offender, and the date, place, jurisdiction, offense, 
method of execution, and “mass executions” (jurisdictions that have executed multiple 
defendants on the same day for the same crime).  
 
Indeed, Espy’s index of confirmed executions is an impressive registry. Though comprehensive, 
meticulous reinvestigation of Espy’s historical record over the past year has revealed that the file 
remains disturbingly incomplete and plagued by severe coding problems. Failing to account for 
hundreds of additional executions uncovered by scholars studying state judicial killings is a 
major deficiency in the inventory. Using these registries and other historical records, I have been 
able to add hundreds of new cases to Espy’s inventory and correct for many of the deficiencies in 
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the data. Besides not accounting for many undisclosed cases, the index provides no record on the 
nationalities (ethnicities) of executed Asian Pacific Islanders and Latinos. Other historical 
sources reveal, however, that jurisdictions mainly in California and Hawaii have executed 
Chinese, Native Hawaiian, Filipino, Japanese, Korean, Sikh, Afghani, Vietnamese, Samoan, 
Thai, Iraqi, and Pakistani prisoners. What’s more, many of the prisoners executed in later years 
were foreign nationals put to death without access to their consulates in violation of international 
law. The record also fails to note the tribal associations of executed American Indians; 
delineating the nationality and tribal associations is imperative to constructing authoritative 
discussions on the sociocultural distinctions among cultural ethnicities, criminality, and the 
probability of execution. There is also no information in Espy’s inventory on procedural issues in 
capital cases; whether jurisdictions afforded executed offenders criminal trials as opposed to 
lynch-mob violence, whether triers of fact considered aggravating and mitigating factors in 
capital cases, whether capital defendants had prior criminal histories, or whether jurisdictions 
afforded defendants appellate review of their capital sentences. There is no information on the 
factual circumstances on the crimes, nor is there any indication in the file of the race, ethnicity, 
and age of the victims of capital crimes.  
 
Acute coding problems burden the reliability of Espy’s data as well. For one, my investigation of 
individual cases revealed that Espy often used assumed names instead of the actual names of 
executed prisoners and that he frequently noted the names of prisoners as simply “unknown.” 
Cross-referencing a prisoner’s execution date with state and county data on the place and 
jurisdiction of executions from alternative historical sources often revealed a prisoner’s actual 
and full name. Clarity in providing actual names of executed defendants is essential to critical 
scholars to avoid treating marginalized persons as the “objects,” rather than the “subjects,” of 
historical analysis. One scholar, for instance, strongly criticized a work on Chinese immigrants 
because the author never mentioned a single Chinese by name when historical records clearly 
delineated immigrants’ names and the geographical regions in China from where they had 
emigrated. Problems of name specification are particularly problematic in Espy’s listing of 
executed Asian Pacific Islanders, American Indians, and slaves of African descent. The record 
also misidentifies the age of executed prisoners that can have a pronounced effect on accurately 
identifying juvenile executions—a death penalty issue unique to the United States. Even if less 
significant to the reliability of death penalty research, Espy frequently failed to accurately note 
the month and day of executions and often misidentified the occupations of executed prisoners. 
In some cases, the historical record shows that jurisdictions tried and convicted particular 
defendants of capital crimes but were never actually executed. An equally potentially disastrous 
problem in Espy’s file to the integrity of historical-contextual analyses on capital punishment is 
that he occasionally coded the wrong race of the executed defendant. What’s more, there are 
more than 700 cases in the file where the race of the defendant is unknown but often available 
through alternative sources.  
 
Utilizing several data sources, I have been able to fill many of the gaps in Espy’s inventory. 
Social historians continue to investigate archives and records that have resulted in finding new 
death penalty cases. Kathleen O’Shea provides researchers with a comprehensive list of female 
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executions in the United States from 1900 to 1998 with accompanying narratives on the 
circumstances of the crimes committed by female prisoners. Complementing O’Shea’s work is 
Marlin Shipman’s discussions on female executions derived from historical newspaper coverage 
of women’s executions in the United States. Correcting for many of the shortfalls accenting the 
Espy data, other scholars have investigated archives and constructed registries of executed 
prisoners in several states. Daniel Allen Hearns provides thorough execution registries since the 
early seventeenth century for New England States, New Jersey, and New York. John Bessler has 
studied executions in Minnesota, and Sheila O’Hare, Irene Berry, and Jesse Silva have 
constructed a registry of executions in California since 1851—though other historical sources 
provide execution data in Spanish California beginning in 1783. Harriet Frazier accounts for 
Missouri executions, West Gilbreath provides an inventory of legal hangings in New Mexico 
from 1847 to 1923, and Larry Brown has searched archives, newspapers, and court records to 
compile an index of legal executions in the Wyoming territory. Many state correctional 
departments have digitized their archives on condemned prisoners and county archives often 
contain information on executed offenders. The circumstances of capital crimes are often 
obtainable from appellate court reviews, and published works by legal historians frequently 
reference information on capital defendants.  
 
One vital source on contemporary executions is the Death Penalty Information Center (DPIC) in 
Washington, D.C. The DPIC makes publicly available a continuously undated index of persons 
executed in the United States since Utah's firing squad execution of Gary Gilmore in January 
1977. The DPIC register identifies executed prisoners' names, the date, state, method of 
execution, and the race of the defendant. Since 1982, the Center has recorded the victim(s) race, 
and beginning in 2000 the register includes the ages of executed prisoners. The Center also acts 
as a clearinghouse on professional journals and law reviews that often have information on 
capital defendants as well as detailed reports on the death penalty.  
 
As a consequence of investigating these sources the book will provide registries of all known 
executed prisoners to date by racial and ethnic classification. The registries account for 464 
known American Indian executions, 163 known Asian Pacific Islander executions, 409 known 
Latino executions, nearly 6,700 known white ethnic executions, and some 7,500 known slave 
and Black American executions. I have not completed compiling the executions on the later two 
groups so the numbers are only estimates at this point. 
 
After compiling a reliable data profile of prisoners executed in the United States, the second step 
in the analysis involves searching the sociohistorical literature to identify the social, political, 
and economic factors effecting execution rates among marginalized groups. I have completed 
chapters on American Indian and black female executions in historical context and included 
copies of these chapters with this letter for your review. Three other chapters are nearing 
completion but there is still much work to do on Asian Pacific Islander, Latino, and black male 
executions in historical context. I have yet to begin the chapter on white ethnic executions in 
historical context since I have not completed construction of the data file on this group. Still in 
their formative stage are an introductory chapter to part five of the book that outlines the 
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contextual problems with death penalty research and a final chapter discussing post-McCleskey 
legal issues involved in imputing the death penalty to marginalized groups.  
 
Social historians insist that there is no one single American history pertinent to all subgroups in 
the United States. For instance, the social, political, and economic forces defining the history of 
American Indians in the United States are not the same factors germane to the history of Black 
Americans or Asian Pacific Islanders. Even more bewildering is that the history of enslaving 
black women is not necessarily the same social history outlining that for black men; slavery was 
far more brutal to slave females than enslaved males. Scholars define the history of American 
Indians with European whites as accenting the impact of government initiatives to resolving the 
ever-present problem of American Indians to the federal government’s imperialist enterprises to 
westward expansionism under the guise of Manifest Destiny. You can read in the chapter on 
American Indian executions in historical context that I have divided the analysis into six distinct 
eras to develop the social and political contexts in which death penalty jurisdictions have put to 
death American Indian prisoners. These distinct eras include an initial period of discovery, 
conquest, and treaty making from 1532 to 1828; a period of removal and relocation from 1828 to 
1887; a period of allotment and assimilation from 1887 to 1928; a period of reorganization and 
self government from 1928 to 1945; a period of termination from 1945 to 1961; and a period of 
self determination from 1961 to the present. The chapter details the historical contexts in which 
American Indian executions waxed and waned over these periods.  
 
I have separated the analysis of black female executions from black male executions for two 
reasons—the historical record is clear that few scholars account for the gendered racism systemic 
to the execution of black women and black females constitute the largest female population put 
to death in the United States. Historically, death penalty jurisdictions have executed relatively 
few white women, five Latino women, eight American Indian women, and no Asian Pacific 
Islander women. It is significant to the historical-contextual analysis that the overwhelming 
proportion of black female executions took place during slavery. In the case of black female 
executions, you can see by reviewing the chapter, I have defined the history more fittingly to 
colonial slavery from 1608 to 1790; antebellum slavery from 1790 to 1865; Reconstruction from 
1865 to 1877; Jim Crow from 1877 to 1954; and since the civil rights period ushered in with the 
U.S. Supreme Court’s ruling in Brown v. Board of Education in 1954. In each period, the chapter 
explains the brutal justice policies and practices on black females as purposeful to protect to the 
social, political, economic interests of white males. 
 
I have made significant headway on understanding the historical contexts in which jurisdictions 
have executed Asian Pacific Islanders. Scholars divide Asian Pacific Islander immigration 
patterns to the United States into five distinct periods based upon government policies regulating 
immigration and the white anti-Asian terrorism accenting the eras. The first period of Asian 
Pacific Islander immigration concerned the migration of Chinese beginning in the 1850s and 
ending with passage of the Chinese Exclusion Act in 1882. A second period Asian Pacific 
Islander immigration involved the immigration of mostly Japanese and ended with adoption of 
the 1924 Immigration Act and other government measures excluding all Asiatic groups except 
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Filipinos. A third period of Asian Pacific Islander immigration entailed the immigration of 
Filipinos and further exclusion of some Asiatic groups from 1920 to 1934 when Congress passed 
the Immigration and Nationality Act of 1952. The fourth period of Asian Pacific Islanders refers 
to the era of the McCarran-Waller Act ending racial barriers to naturalization yet still providing 
immigration quotas for most Asian countries. A fifth period of Asian Pacific Islander 
immigration began in the mid-1960s with national immigration policy removing racial and ethnic 
quotas altogether and continues today. In the continental United States, jurisdictions executed 
Asian Pacific Islanders for three reasons: murders committed in the context of tong wars, 
murders committed in jealous rage over women (U.S. immigration and anti-miscegenation 
policies greatly effected small numbers of Asian Pacific Islander female immigrants), and 
murders committed in the perpetration of robberies. 
 
Imperative to the analysis of Asian Pacific Islander executions is unraveling the social history of 
Asian Pacific Islanders in Hawaii from that of the mainland since most of those persons executed 
by authorities in Hawaii were Filipino men—twenty-four of the forty-two civilians hanged in 
Hawaii were all immigrant males that constituted less than 17 percent of the island nation’s 
population in 1930. According to e-mail correspondences with Professor Okamura at the 
University of Hawaii, newspaper articles demonized Filipino men as prone to violence and crime 
and emotionally unstable which contributed to their high rate of execution compared to other 
ethnic groups in Hawaii. Whites, for instance, could literally get away with killing nonwhites in 
territorial Hawaii as in the murder case of Joe Kahahawai lynched by a white mob whose 
participants were affluent members of the Honolulu community.  
 
But one point that Professor Okamura avoids in his discussions is that Asian Pacific Islander 
immigration policies in the United States and Hawaii were defined largely by exclusionary 
eugenic policies that eased the criminal justice system’s imposition of the death penalty to Asian 
Pacific Islanders—especially Filipinos. Scholars explain that a chronology of United States 
immigration legislation clearly indicates a selection process of who and who was not afforded 
immigration rights based upon eugenic policies. It is more than incidental that these eugenic-
burdened immigration policies accented the execution of Asian Pacific Islander males. For 
instance, Congress passed the Page Law in 1875 that identified Chinese women and criminals as 
threats to the United States. Congress passed the Chinese Exclusion Act to prohibit Chinese 
immigrants from naturalization and to bar Chinese laborers from entering the country. The 
Immigration Act of 1891 excluded persons suffering from contagious diseases, felons, 
polygamists, and persons convicted of misdemeanors. The Immigration Act of 1893 excluded 
crippled, blind, and other physically imperfect persons. Congress precluded imbeciles, 
feebleminded persons, unaccompanied children, and immoral women from immigrating under 
the Immigration Act of 1907. Ten years later, the Immigration Act of 1917 denied immigration 
to illiterates and designated as “Asiatic Barred Zone.” The numbers of immigrants based on 
national origin became law in 1921 when Congress passed the Quota Law and its exclusionary 
policies became more concrete under the Immigration Act of 1924. These policies generally 
reflect a vision that the United States would remain a pure racial nation of whiteness and 
biologically unadulterated. I explain in the chapter on Asian Pacific Islander executions that 
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capital punishment was nothing more than an institutionally biased process by which the United 
States could maintain its racial and social purity. 
 
The imperialist ventures of Spain, Mexico, and the United States to conquering and 
economically developing the American Southwest while oppressing nativist groups, accents the 
historical context of Latino executions. In keeping with the social historical  analyses of scholars, 
I divided the analyses of Latino executions into the Spanish Era before 1822, the Mexican Era to 
1848, Westward Expansionism to 1880; the Progressive Era to 1920; the period Between the 
World Wars to 1940; the Second World War Era to 1960; and a Modern Era to the present. 
Predictably, execution trends among Latinos follow these historical patterns all too well. The 
record on executions in the United States reveals that jurisdictions have imposed the death 
penalty on Latinos mostly when they directly challenged the social, political, and economic 
interests of whites in land grabs in the American Southwest.  
 
To end, I believe the most important benefit of my sabbatical leave to Riverside Community 
College in the coming years will be found in the classroom where I teach courses on race and 
ethnic relations, structured social inequality, and criminal justice administration. Students will 
undoubtedly benefit from my learned insights into the structure and dynamics of systemic 
oppression in the United States justice system. They will learn of the atrocities committed by 
justice agents of local, state, and federal governments upon America’s marginalized groups and 
why these oppressive devices continue today. They will learn that systemic oppression is 
historically based and continues to legitimate the marginalization of racial, ethnic, gender, and 
gay and lesbians in the United States justice system. Another benefit to the College is that it will 
reap the notoriety of having a member of its faculty that has written a book that turns on its head 
the conservative narrow-mindedness of most justice professionals. That is, it is one of its faculty 
that has challenged our national naiveté about the insanity of justice administration that 
continues to systemic oppression of marginalized groups.  
 
Besides imparting a critical-race ideology of justice administration in my teaching, there is 
considerable factual information on biased justice administration that is relevant to students 
taking my courses. For instance, I mentioned earlier in this letter that I have studied the 
contextual history of imposing the death penalty to black females. What most students do not 
understand is that the most consistent factor giving rise to black female executions throughout 
United States history is that criminal justice authorities have executed black women for 
challenging the racist and sexist exploitation of white males. They will learn that colonial and 
antebellum slavery institutionalized the sexualized persecution of slave women who most often 
retaliated against their oppressive brutality by killing white masters. They will also learn that 
white-male-dominated lynch mobs effectively augmented the legal killing of black women in 
post-bellum society and effectively lowered black female execution rates although not killing 
rates of black women. Reduced to a peonage state in the apartheid of Jim Crow, black women’s 
crimes of resistance against white brutality paralleled those of slave women decades earlier. And 
despite the delusional expansion of civil rights and the sovereignty of black people over the 
confines of segregation in the modern era, the racialized sexism of American criminal justice has 
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rendered black women ever more vulnerable to the death penalty. Most importantly, my students 
will understand that they have the power through political participation to change the brutalizing 
effects of racist and sexist public policies on marginalized groups. 
 
Again, thank you for the opportunity to expand my intellectual prospects to a different level of 
sociological understanding and vicariously my teaching capability of historically troubling ideas. 
 
Most respectfully submitted, 
 
 
 
David V. Baker, Ph.D., J.D. 
Associate Professor of Sociology 
Behavioral Sciences Department 
Riverside Community College 
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Introduction 
 
Why would anyone in their left mind want to write an intermediate algebra text?  There are 
myriad texts on the market already, what good would it be to have one more?   How could a new 
text possibly be any different or any better that what is already out there?  These are good 
questions, and I hope to provide some good answers to them in this report of my sabbatical 
activities during the 2006-07 school year. 
 
It’s true, there are many intermediate algebra texts on the market right now.  There are some that 
cater to a graphing calculator approach and some to a more traditional approach; some that are 
considered rigorous and others that are less so.  All in all, each text claims to be readable and 
student friendly.  After all, what’s the purpose of writing a text if no one can read it? 
 
I think I’ll write an intermediate algebra text, and it’s going to be different.  It’s going to be 
better than the others.  Yes, that’s what I’ll do!  My intermediate algebra text is going to have the 
more traditional approach with just a hint of the graphing calculator, at just the right time.  My 
text will be more than just readable, it will be conversational.  I want to talk to students and have 
them learn from my textbook the way they learn from my instruction in class.  Yes, that will be 
different, but is that enough? 
 
No.  No, it must also be logical in its design and flow.  If there is a necessary prerequisite skill 
for the material presented in Section 3.1, then that skill had better be introduced in Chapter 1 or 
Chapter 2; and one more thing, I want students to know the why behind the math they are 
learning.  If I can teach them why algebra works the way it does, then maybe the shroud of 
mystery, cloaked in “Because I said so,” will be lifted. 
 
So this is my task, and I thank the Professional Growth and Sabbatical Leave Committee for 
supporting this quest, and I thank the Board for granting me the time to do it. 
 
The Sabbatical Project 
 
Writing a textbook is not new to me.  I have written three textbooks for use at the RCC Norco 
campus and for on-line instruction.  Each of these texts is in its second edition.  My Basic Math 
text has been published by Addison Wesley, a major publisher of math and science textbooks.  
My Pre-algebra text is in line for publishing as well, and I will eventually write both Introductory 
Algebra and Intermediate Algebra texts for Addison Wesley. 
 
It was my intention to write an entire intermediate algebra text during the sabbatical leave and 
then to create an on-line course to go with it and I had two options.  I could go with a more 
informal approach and just write and write, talking to the students about intermediate algebra.  
Or, I could write in the same style as my other Addison Wesley projects, complete with reviewer 
comments and critiques, effectively milling two books with one whetstone.  I chose the latter, an 
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overall more efficient schedule but, it turns out, not a schedule that would allow me to complete 
the text in just one year, which was my original goal. 
 
Writing the text 
 
Before I started writing the text, I looked at three other intermediate algebra texts already on the 
market.  Each was written by a successful author and was in at least its third edition.  I compared 
the tables of contents of the three texts—which were surprisingly different—and created a list of 
all of the major categories and subcategories contained in a typical intermediate algebra text.  I 
then began to create my own table of contents according to what seemed to me to be most 
logical.   
 
The original table of contents that I created for my text has been modified numerous times 
throughout the year.  As I write, if I come across a topic that requires a prerequisite skill, I must 
determine where the most logical placement is in the text for that skill to appear.  Once that skill 
is newly placed, I have to determine if that single change necessitates changes to other topics or 
skills as well.  Oftentimes it does, creating a cascade of changes, sometime as far back as 
Chapter 1. 
 
Once the original table of contents was complete, it seemed most fitting to start at Chapter 1 and 
work my way forward.  However, that is not how it happened.  Chapter 1 is the hardest chapter 
to write.  I found that true for both my Basic Math and Pre-Algebra texts, but I thought 
intermediate algebra might be different.  It isn’t.  Chapter 1 is a review of the foundation topics 
learned in Introductory Algebra, and one would think that it would be easy to simply list the 
definitions and rules that the students need to remember and be done with it.  However, that is 
not my style.  I know from personal experience that even the best students need a refresher of the 
basic material, and I see Chapter 1 as an opportunity to at least briefly explain the why from the 
beginning. 
 
No, Chapter 1 was not easy to start.  Writing Chapter 1 seemed to me as though I was riding a 
bicycle in waist-deep waters, spinning my wheels but going nowhere.  I decided, instead, to start 
writing a different chapter, Chapter 4, Systems of Equations.  It seemed to be going well when I 
got a call from my editor asking me about my progress.  She wanted to send something to the 
reviewers, and we agreed that Chapter 5, Polynomials, might be a better place to start.  
Surprisingly, it was, and Chapter 6, too!  Then back to Chapter 1, back to the waist-deep waters.  
Still not going anywhere, I had to get to dry land and write Chapter 2, Equations and Inequalities.  
Again success, then back to Chapter 1. 
 
Fortunately, the water is now only ankle deep, and there is a rainbow (or is that a waterfall) at the 
end.  It is interesting that writing succinctly and yet conversationally is an art that takes a lot of 
creativity, and sometimes I have the right words to say and other times I am at a loss.  Once 
Chapter 1 is complete, I believe I will have set the tone for the text and should have an easier 
time writing the other chapters.   
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At this time, the text is about 50% complete, and I will continue to work on it throughout the 
2007-08 school year to have it ready in time for Fall 2008.  When complete, students will then 
have a continuity of my textbooks, from Basic Math to Pre-algebra to Introductory Algebra to 
Intermediate Algebra, both in the classroom and on-line.   
 
Now, if I can only find the right opening line for Chapter 1, something catchy.  Hmmm.  Stop me 
if you’ve heard this one:  Two equations walked into a bar, and the first one says, “Would you 
look at the little number on the left?” and the second one says, “That’s no number, that’s my 
linear coefficient.”  (I guess you should have stopped me.) 
 
Respectfully submitted, 
 
 
 
Robert H. Prior 
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RIVERSIDE COMMUNITY COLLEGE DISTRICT 
BOARD OF TRUSTEES 

RESOURCES COMMITTEE MEETING 
October 9, 2007, 6:30 p.m. 

Board Room AD122, O. W. Noble Administration Building, Riverside City Campus 
 

Committee Members: Mark Takano, Committee Chairperson 
  Virginia Blumenthal, Vice Chairperson 
  Aaron S. Brown, Interim Vice Chancellor, Administration 

and Finance 
Melissa Kane, Vice Chancellor, Diversity and Human 

Resources 
  Doug Beckstrom, Academic Senate Representative 

(Moreno Valley Campus) 
 Richard Mahon, Academic Senate Representative 

(Riverside) 
 Patricia Worsham, Academic Senate Representative 

(Norco) 
  Debbie Cazares, CTA Representative (Riverside) 
 Su Acharya, CTA Representative (Riverside) 
 Tamara Caponetto, CSEA Representative (Norco) 
 Carmen Payne, CSEA Representative (Moreno Valley) 
 Tish Chavez, Confidential Representative (Riverside) 

 
 AGENDA 

 
VI. Board Committee Reports 
 
 B. Resources Committee 
    

1. Approval of Agreement with Citizens Business Bank for Banking 
Services 
-  The Committee to consider an agreement with Citizens Business Bank 
to provide banking services for the District and Foundation. 

 
2. 2007-2008 Budget – Public Hearing and Budget Adoption 

-  The Committee to discuss the District’s 2007-2008 budget proposal. 
 

3. Comments from the public 
 
Adjourn 

 
Prepared by: Vickie L. Vega 
 Administrative Assistant, 
 Administration and Finance 



 

 

RIVERSIDE COMMUNITY COLLEGE DISTRICT 
RESOURCES COMMITTEE 

 
Report No.: VI-B-1 Date: October 16, 2007 
 
Subject:  Approval of Agreement with Citizens Business Bank for Banking Services 
 
Background: In 1993, the Board approved an agreement with Citizens Business Bank (CBB) to 
provide banking services for the District and Foundation including:  1) daily cash and coin 
deposits; 2) credit card processing for swiped, non-swiped, e-commerce and batch refund 
transactions; 3) wire transfers and electronic fund transfers; 4) coin and currency change service; 
5) courier service; 6) student financial aid positive pay and direct deposits; and 7) online banking 
services. During the intervening years, CBB has consistently provided excellent banking services 
to meet the needs of our growing District.  The District initiated a Request for Proposal (RFP) 
process to ensure that the District continues to receive up to date banking services consistent 
with current banking trends and technologies at the most competitive rates. 
 
The District’s cash handling and banking processes are complex and involve a high volume of 
transactions. Financial institutions must be able to: offer an array of banking services; process a 
large number of transactions in a seamless and timely manner; and provide exceptional customer 
service.  In addition, they must have local branches so that financial aid students who do not 
maintain their own checking accounts are able to cash their financial aid checks.  The District 
issues as many as 4,000 checks and processes in excess of 12,000 credit card transactions per 
month during peak registration periods. The District maintains the following bank accounts: 
clearing accounts, and credit card transaction accounts for the District, Cafeteria, Foundation, 
Community Education, and Theater operations; ASRCC accounts; State and Federal student 
financial aid accounts; the District’s revolving fund account; and the workers compensation self-
insurance account. 
 
The RFP was advertised in July.  Proposals were solicited from fourteen financial institutions, all 
of whom had local branches.  The District received proposals from City National Bank (CNB), 
Union Bank of California (UBOC), and Citizens Business Bank (CBB).  Staff reviewed the 
proposals, and ranked each based on multiple criteria including: credit card processing fees, bank 
analysis fees, and services offered.  Each bank offered the required services specified in the RFP 
but, overall, CBB’s proposed fees were lower than CNB and UBOC.  The term of the agreement 
would begin October 17, 2007, contingent upon Board approval, and would continue until 
terminated by either party, with or without cause, by giving at least sixty (60) days written notice 
prior to the termination date. 
 
Based on a thorough analysis of the proposals including the criteria ranking results and fee 
structure, staff recommends Citizens Business Bank to provide banking services for the District 
and Foundation. 



 

 

RIVERSIDE COMMUNITY COLLEGE DISTRICT 
RESOURCES COMMITTEE 

 
Report No.: VI-B-1 Date: October 16, 2007 
 
Subject:  Approval of Agreement with Citizens Business Bank for Banking Services 

(continued) 
 
Recommended Action:  It is recommended that the Board of Trustees approve the attached 
agreement with Citizens Business Bank to provide banking services for the District and 
Foundation, and authorize the Interim Vice Chancellor, Administration and Finance to sign the 
agreement.  
 
 
  
 
  James L. Buysse 
 Interim Chancellor 
 
Prepared by: Patricia A. Braymer        
 Interim Associate Vice Chancellor, Finance 
 
 Bill J. Bogle, Jr. 
 District Controller 
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RIVERSIDE COMMUNITY COLLEGE DISTRICT 
RESOURCES COMMITTEE 

 
Report No.: VI-B-2 Date: October 16, 2007 
 
Subject:  2007-2008 Budget – Public Hearing and Budget Adoption 
 
Background: Attached for the Board’s review is a copy of the proposed final budget for the 
2007-2008 fiscal year.  The Board of Trustees will consider any comments or questions that may 
arise during the public hearing on the College District’s 2007-2008 Budget at the October 16, 
2007, meeting and will then consider adoption of the Budget.  The 2007-2008 Budget proposal 
was previously discussed by the Board’s Resources Committee. 
 
Recommended Action:  It is recommended that the Board of Trustees adopt the attached 2007-
2008 Budget for the Riverside Community College District. 
 
 
  
 
  James L. Buysse 
 Interim Chancellor 
 
Prepared by: Aaron S. Brown        
 Interim Vice Chancellor,  
 Administration & Finance 
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RIVERSIDE COMMUNITY COLLEGE DISTRICT 
BOARD OF TRUSTEES 

GOVERNANCE COMMITTEE MEETING 
October 9, 2007, 6:00 p.m. 

Board Room AD122, O. W. Noble Administration Building, Riverside City Campus 
 

Committee Members: Virginia Blumenthal, Committee Chairperson 
  José Medina, Vice Chairperson 
  James Buysse, Interim Chancellor 

Jim Parsons, Associate Vice Chancellor, Public Affairs and 
Institutional Advancement 

  Doug Beckstrom, Academic Senate Representative 
(Moreno Valley Campus) 

 Richard Mahon, Academic Senate Representative 
(Riverside) 

 Deborah Tompsett-Makin, Academic Senate Representative 
(Norco) 

 Christian Aviles, ASRCC Student Representative 
  Dariush Haghighat, CTA Representative (Riverside) 
 Karin Skiba, CTA Representative (Norco) 
 Gustavo Segura, CSEA Representative (Moreno Valley) 

 
 AGENDA 

 
VI. Board Committee Reports 
 
 D. Governance Committee 
  

1. Community College Initiative 
 - The Committee will discuss the initiative being brought forward by 
the Community College League of California. 
 

2. Comments from the public. 
 

Adjourn 
 

Prepared by: Charlotte Zambrano 
 Administrative Assistant, Chancellor’s Office 
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